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variedad de actividades, diseino atractivo, oportunidades para comunicarse y la aplicacién de estrategias de
aprendizaje promueve la idoneidad y efectividad de los materiales, lo que resulta en un aprendizaje mas
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Finalmente, tener en cuenta los estilos de aprendizaje y proveer estrategias de aprendizaje en las lecciones

contribuye al aprendizaje del inglés como segunda lengua en estudiantes de pregrado.

ABSTRACT: (Maximo 250 palabras)

This qualitative descriptive action research study explores the contribution of customized lessons with
cultural content to EFL learning in undergraduates from the English Language Teaching (ELT) programme at
Universidad de la Amazonia. Three major concerns motivated this study: Materials Development (MD),
culture and EFL learning. This study was conducted with a group of 17 undergraduates from the Basic English
Il course. The instruments used to gather the data were students’ artefacts with the corresponding self-
assessment, teachers’ field notes and the surveys on students’ perceptions. The findings suggest that
designing customized lessons anchored in Second Language Acquisition (SLA) principles such as relevant and
useful content, variety of activities, appealing layout, communication opportunities and the application of
learning strategies fosters materials suitability and effectiveness, which results into a more effective language
learning. Additionally, using cultural content in the lessons makes communication more meaningful by
allowing undergraduates to build cultural knowledge and develop cultural understanding of both the local

and foreign political, social and economic issues addressed in the customized materials. Finally, addressing
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- learning styles and providing learning strategies in the lessons contributes to EFL learning in undergvraduates.
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Abstract

This qualitative descriptive action research study explores the contribution of
customized lessons with cultural content to EFL learning in undergraduates from the English
Language Teaching (ELT) programme at Universidad de la Amazonia. Three major concerns
motivated this study: Materials Development (MD), culture and EFL learning. This study was
conducted with a group of 17 undergraduates from the Basic English Il course. The instruments
used to gather the data were students’ artefacts with the corresponding self-assessment, teachers’
field notes and the surveys on students’ perceptions. The findings suggest that designing
customized lessons anchored in Second Language Acquisition (SLA) principles such as relevant
and useful content, variety of activities, appealing layout, communication opportunities and the
application of learning strategies fosters materials suitability and effectiveness, which results into
a more effective language learning. Additionally, using cultural content in the lessons makes
communication more meaningful by allowing undergraduates to build cultural knowledge and
develop cultural understanding of both the local and foreign political, social and economic issues
addressed in the customized materials. Finally, addressing learning styles and providing learning

strategies in the lessons contributes to EFL learning in undergraduates.

Keywords: Cultural content, culture, customized lessons, EFL learning, materials development

(MD)
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Introduction

The General Education Act 115 (1994) and national polices and initiatives such as
Estandares Basicos de Competencias de Lenguas Extrajeras — Inglés” (2015), the National
English Programme Colombia Very Well! (2015) and the Colombian Framework for English
(COFE) Project (1991), Colombia Aprende, among others, frame this study. The main purposes
of these policies are to guarantee the teaching and learning of English as a Foreign Language
(EFL henceforth) to the student population, satisfy the need of incorporating appropriate
language learning materials for the teaching of English, and conceive the English language as a
means to promote the understanding of ones and the cultures of others. Therefore, the present
study advocates the design and implementation of materials with cultural content to foster EFL
learning among a group of undergraduates.

Designing materials that meet students’ needs and learning preferences has become a
valuable pedagogical activity for English language teachers. In this regard, Nufiez and Tellez
(2009) explain that developing materials is indeed of great concern for teaching, as these teaching
resources contribute to boost students’ language learning processes. However, the materials used
at Universidad de la Amazonia are commercial textbooks that do not respond to the specific
learning needs of the students.

Having this idea in mind, this study stems from the need of developing customized
materials (lessons) to foster EFL learning among undergraduate students. We want to emphasise
on the fact that customized materials draw on the economic, social, cultural and academic needs
of our context. Thus, this study aims to explore the contributions of customized lessons with
cultural content to EFL learning among a group of undergraduate learners from the ELT

programme at Universidad de la Amazonia. Following these particular group of undergraduates’
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preferences and learning needs, the content of the developed lessons reflects cultural aspects from
Colombia and the USA.

This study also rooted from the need expressed by this group of undergraduates who
wanted to learn English by using the English language to explore their own cultural background.
In addition, they wanted to explore cultural aspects from the culture of the target language.
Likewise, this concern emerged as a response for the lack of culture-based materials since, as
mentioned above, the ones used at Universidad de la Amazonia fail to address this essential need.
In this sense, NUfiez, Pineda and Tellez (2004) explain, we as teachers “become aware of our
immediate realities. Such consciousness allows us to become sensitive to the needs of our
students and to examine if the materials employed are helping them to achieve their particular
language objectives” (p. 129). Consequently, this study aims to bring cultural elements bounded
in the use of the language to foster the learning of English in undergraduates.

This research report is divided into 5 chapters. Chapter | presents the research problem,
related studies, research question and objectives of the study. In chapter 11 the reader finds the
Literature Review that addresses the theoretical framework underlying the three main constructs
of this study materials development, culture and EFL learning. Chapter I11 describes the
methodological design of this research project; the first part refers to the instructional design of
this study which contains the pedagogical intervention, the main instructional objective and
specific objectives, and the importance of this intervention as an innovation. This section also
covers the theory of the nature of language and the theory of language learning, the
methodological approach underlying the pedagogical intervention, the instructional phases, topic
selection and development, and finally a sample of the customized lessons. The second part of

this chapter deals with the research design including the research approach, type of study,
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description of the context and the participants, and the instruments for data collection. Chapter 1V
consists of the procedure followed for data analysis, the statement of the research categories and
the corresponding evidences. Finally, chapter V has to do with the conclusions, pedagogical

implications, limitations of the study and questions for further research.
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Chapter I
Research Problem
Statement of the Problem

This qualitative descriptive action research study looked into the contribution of
customized lessons with cultural content to EFL learning among undergraduates from the
Language Teaching Programme at Universidad de la Amazonia. It is important to highlight that
the lessons were developed by the two teacher-researchers incorporating the SLA principles by
Tomlinson (1998) and the MD framework proposed by Nufiez, Téllez and Castellanos (2012).
This project is developed based on the ideas presented in the vision and mission of the ELT
programme at Universidad de la Amazonia, which aim to prepare professional educators with
high competences in the use of the English language.

Based on our teaching experience and permanent reflection as educators from the ELT
programme at Universidad de la Amazonia, we identified that EFL materials used in the ELT
programme fail to engage undergraduates from the Basic English I course in EFL learning; we
also noticed that the type of content and learning activities were not sufficiently appealing and
challenging for undergraduates. To ratify these concerns, we conducted a Likert scale survey (See
Appendix A) with the undergraduates and language teachers of Basic English I, and recorded
undergraduates’ voices that provided further information regarding this issue. These results
evidenced that undergraduates were concerned with the issue of including cultural content in the
materials to be used in the EFL classes.

We also conducted the Likert scale survey with language teachers of Basic English 11
from the ELT programme. Teachers’ voices revealed that developing customized materials is a

task that has not been carried out by teachers in the Amazonian region being informed by a
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theoretical framework. Furthermore, designing customized materials for EFL learning is a new
tendency that needs to be explored and expanded by teachers in the ELT context. Additionally,
designing customized materials for EFL learning is an academic activity that should not be
confined to professional text developers exclusively, but rather to English teachers. In this regard,
Kessler and Plakans (2001) highlight:

The need for materials developed by teachers in our field is essential because these

individuals are the most immediate experts on the needs of English Speakers of Other

Languages (ESOL) learners, the cognitive abilities of different age groups, and the

language learning process of their specific learners. As developers, however, teachers

need to consider creating and implementing a systematic process for ensuring the

usability of their materials (p. 15).

This leads us to consider that the development of customized lessons with cultural
content will provide undergraduates with more meaningful learning experiences.

This information gathered reveals the need of developing customized lessons with
cultural content to promote EFL learning. Based on the information obtained in the Likert scale
survey, Graph 1 shows that most of the undergraduates considered that knowing about their own
culture would motivate them to learn English. Additionally, wall paintings in the main campus
evidence how the students from the English programme feel comfortable expressing and
representing their own culture using the English language. This result was also evidenced in the

Community visit, as can be seen in Picture 1.
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Graph 1

Likert Scale Survey

Talking about my own culture motivates me to
learn English

m Strongly disagree m Disagree = Neutral mAgree m Strongly agree

Source: Personal Creation

Picture 1

Community visit

Similarly, undergraduates considered motivating to talk about other cultures to learn

English, as seen in the graph bellow.
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Graph 2

Likert Scale Survey

Talking about foreign cultures motivates me to
learn English

m Strongly disagree m Disagree = Neutral m Agree m Strongly agree

Source: Personal Creation

Finally, regarding undergraduates’ perception towards adapted and customized
materials, the majority of them agreed that these materials are appropriate to learn English. In
other words, most of the undergraduates claim that they prefer materials that are adapted and
created by the teacher (see Graph 3).

Graph 3

Likert Scale Survey

Materials adapted and created by the teacher are
appropriate for my language learning

m Strongly disagree  m Disagree Neutral ®m Agree mStrongly agree

Source: Personal Creation
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Related Studies

The related studies selected to frame the literature review of this study were materials
development, culture and EFL learning which are of great concern for the EFL field. These
studies were useful to identify how the theoretical constructs of this study had been previously
approached by other teacher-researchers at the local and international teaching contexts. This was
done because it was demanding to find research studies that deal with the same constructs of this
study in a related way. The studies reported were searched from the following sources: Science
Direct, Profile, English Teaching Forum, International Journal of Basic and Applied Science,
among others.

In relation to materials development and EFL learning, Duarte and Escobar (2008)
carried out an action research study to explore the impact that the different types of materials
have on undergraduate students’ motivation to learn English. Duarte and Escobar (2008) refer to
materials as the different types of resources available for the use in the EFL context: materials
evaluation, which is the process of evaluating materials for its suitability with the context;
materials adaptation, which involves changing the currently used materials to fit specific
purposes; and materials development, which means teacher-made materials to fit the lessons. The
study was conducted with 15 students from an English intensive course at a public university and
the data-gathering instruments were a need assessment, progressive questionnaires and a final
questionnaire. The findings of the study suggest that the content and organization of the activities
of the materials fostered students’ motivation. These authors added that adapting materials can
affect and influence students’ motivation in the EFL learning positively. This study was really

meaningful to our research in the sense that it provides a better understanding of the impact
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materials have on students’ learning processes. This means that contextualized materials, adapted
or developed, motivate and engage students in the EFL lessons.

Likewise, Thomas (2014) conducted an action research study that explores the
contributions of using locally relevant authentic materials to improve EFL learning. The
population for this study were a group of future English teachers from Chile. The researcher
conceived authentic materials as the ones used to communicate meaning since they are relevant,
related to the local context and promote real communication through communicating meaning
and information. The instruments for data collection were a set of locally relevant authentic
materials that focused on surface cultural topics such as: arts, customs, food, places, situations,
and traditions that are locally relevant. In addition, these materials prompted critical thinking and
cross-cultural interaction by including deep culture content like attitudes, perceptions, and values.
The conclusions of the study reveal that authentic materials “enrich EFL teaching and learning
when the materials are selected with sensitivity to the local context” (p. 21). In this sense, the
author determined that authentic materials are relevant for students when they interact directly
with them, and when their realities are addressed in the materials. This study provides us
meaningful insights on the importance of including undergraduates’ realities into the materials
and supports the need to exploit materials that fit local specific needs.

In regards to culture and EFL learning, the exploratory study developed by Alvarez and
Bonilla (2009) describes and reflects upon a dialogical experience between two teachers in the
Languages Programme from Universidad de La Salle. To collect the data, researchers used
samples taken from students’ written production. This was done to demonstrate how culture is
being addressed in that context. The researchers concluded that collegial dialog serves as a main

source for professional development and experiences in the EFL context help to open viewpoints
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regarding intercultural awareness. This research study helps us to understand the importance of
integrating culture in the teaching of English for teachers to act as mediators between cultures;
consider dialogs as an important resource to recognize new perspectives, share ideas and generate
new interactions; and continue exploring the implications of analysing cultural aspects related to
native and the target language as a strategy to foster EFL learning.

Similarly, Tseng and Chao (2012) developed a quantitative study related to culture and
EFL learning in college students in Taiwan. The main goal of this study was to explore which
factors of integrating culture into the EFL classroom influence students’ language learning. To
collect the data, the researchers developed questionnaires that aimed to reflect participants’
understanding of culture in language teaching. The findings of the study revealed that culture
significantly motivated students to learn a foreign language and encourage teachers to consider
including cultural aspects in their teaching context. These results are closely related to our goal of
integrating culture into our customized lessons, as it is expected that the cultural content has
positive influence in undergraduates’ EFL learning.

In relation to materials development and culture, Meraji and Zamanian (2014) developed
a quantitative research study, which aims to explore the risks and benefits of integrating the
mother tongue’s culture in the development of language learning materials. The researchers
explored the contributions of participants’ native culture in the learning materials in terms of
language proficiency and motivation. The study was conducted in a group of pre-university
students and the instruments to collect data were two different versions of a chapter in a course
book; one version only presented elements from the target language while the other version was
adapted and it offered cultural elements from participants’ culture. The results of the study reveal

that aspects of the native culture improves language proficiency, and aspects of the target



CUSTOMIZED LESSONS FOR EFL LEARNING 23

language boost students” motivation. Having these ideas in mind, this study offered valuable
information regarding the implication of integrating content from the duo target and native
culture as an element to enhance students’ motivation and language proficiency.

Similarly, the action research study developed by Rico (2011) addresses the three
constructs of our study: materials development, culture, and EFL learning. The purpose of the
study was to promote the development of Intercultural Communicative Competence (ICC)
through the adaptation of materials, establishing three cycles as follows: recognition of the
problem, intervention, and evaluation. The study was carried out with undergraduate students of
Spanish as a major language in a university in the United Kingdom and the instruments used for
data gathering were: students’ observations, teacher’s checklist, and students’ portfolios. The
findings of the study determined that adapted materials contribute to the development of
students’ dimensions of ICC at a different pace, being knowledge and awareness the first
dimensions developed. In addition, the implementation of the activities positively impacted
students’ attitudes regarding language learning and culture as they began to critically evaluate
their own and others’ cultures. The cited study consorted with the importance of integrating
culture to materials highlighting the capacity of materials to overcome stereotypes and prejudices
regarding other cultures.

To sum up, the review of the previous studies helped us to have a wider panorama in
terms of the main foundations of our research study, which are of research concern not only in

our local context but also in Latin-America and around the world.
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Setting

This research study was developed at Universidad de la Amazonia, a state university located in
Florencia — Caquetd, southern Colombia, with a population of 17 first-semester undergraduates
from the ELT programme. As this study was conducted during two semesters, the participants
moved from Basic English | (1% semester) to Basic English 11 (2" semester). Basic English Il
course has a total of 10 hours per week. The participants, 7 women and 10 men, are in an average
age of 18 to 25 years. The materials used during these courses are: New Headway Elementary
Student's Book, New English File Pre-Intermediate Student’s Book, and Full Contact
Interchange. The ELT programme from Universidad de la Amazonia aims to train teachers with
high levels of language and pedagogical competence. This is done to promote English language
teaching and learning at the local and national contexts. Based on the CEFR levels for languages,
the participants’ command of the English language falls into Al (breakthrough) — A2 (waystage)

levels.

Rationale

This research study represents the opportunity for us to go beyond the limitations found
in our educational context. This implies a wide range of challenges that make us ponder on our
teaching practices. To this respect, Dewey (as cited in Cook, 1993) asserts that teachers who are
open-minded, responsible and dedicated are able to act and face these challenges in a more
critical and organized manner; this allows to go beyond the boundaries of tradition and authority.
Likewise, Farrell (2008) pinpoints how being able to identify, document and act towards
unexpected events in the classroom unveil new understandings of the teaching and learning

processes. Correspondingly, developing customized lessons was our first experience as material
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developers. Systematizing this experience is a highly beneficial endeavour for our teaching
practices since it allowed us to tackle a problem in our context by exploring our creativity,
teaching and learning knowledge, and analytical reasoning.

We intend to achieve personal and professional fulfilment in two different ways. First, by
listening to undergraduates’ voices, catering for their needs and going beyond to support their
learning; and second, by developing customized lessons that respond to the particular needs and
profiles of our undergraduates. As stated by Nufiez and Tellez (2015), developing materials
“raises teachers’ awareness of personal and professional growth by enhancing their discipline,
knowledge, pedagogical practices, and research projects as well as fostering self-confidence,
creativity and self-esteem” (pp. 66-67). Accordingly, the development of these lessons could
foster both, EFL learning among undergraduates and our professional development.

The Common European Framework of Reference (CEFR) for language teaching,
learning and evaluating (2000) describes in a “comprehensive way what language learners have
to learn to do in order to use a language for communication and what knowledge and skills they
have to develop so as to be able to act effectively” (p. 1). In that sense, students who participate
in this research study will have the opportunity to interact with customized lessons with cultural
content that may help them to promote and foster their EFL learning. In addition, undergraduates
will have the opportunity to interact and express their opinions regarding cultural aspects from
two different cultures, Colombia and the USA. Furthermore, we want to set a basis for teachers in
our context who seek to follow MD as a research concern.

This study expects to contribute to the local and regional context in terms of fostering
undergraduates’ EFL learning by developing customized lessons with cultural content and having

student’s reflect on their own learning processes. Moreover, we aim to promote the incorporation
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of cultural aspects in the EFL classrooms in our region. Another contribution is to raise
awareness on MD as both an academic and practical undertaking, as many teachers in our region

are not aware of this fact.

Research Question and Objectives

This research project aims to answer the following question: how do the development
and implementation of customized lessons with cultural content contribute to t EFL learning
among undergraduates at Universidad de la Amazonia? To answer the research question, we
established the following objectives:

The general objective is to analyse the contribution of developing and implementing
customized lessons with cultural content to EFL learning among undergraduates. Then, we
established the following specific objectives: (a) to explore undergraduates' responsiveness to
cultural issues and activities in their process of learning English, (b) to describe the incidence of
learning activities that cater for students’ learning styles and provide learning strategies to reach
undergraduates’ learning goals, and (c) to assess the suitability and effectiveness of customized

lessons in helping undergraduates’ EFL learning.
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Chapter Il
Literature Review

The theoretical constructs that frame this action research study are materials
development, culture, and EFL learning. These concepts will be discussed in light of recent
literature and research on the fields of language teaching and learning, and applied linguistics.
Materials Development

As Materials Development (MD henceforth) is one of the main constructs that informs
this study, we want to emphasize on MD as a field of study. To this respect, Tomlinson (1998)
envisions MD as “anything which is done by writers, teachers or learners to provide sources of
language input and to exploit those sources in ways which maximize the likelihood of intake: in
other words, the supplying of information about and/or experience of the language in ways
designed to promote language learning” (p. 2). In the same line of thought, NGfiez and Téllez
(2015) claim that “language pedagogy and applied linguistics have recently recognised that MD
is a field of study focused on the effect of materials on the teaching-learning process of a foreign
language” (p. 57). Hence, creating customized lessons need to be approached as both an
academic and practical endeavour that capitalizes on both students’ learning process and
teacher’s practice.

Conceptualizing language learning materials. These resources are fundamental in any
language teaching and learning classroom as they are a primary source of the target language. In
this sense, Richards (2001) asserts that “instructional materials generally serve as the basis for
much of the language input learners receive and the language practice that occurs in the
classroom” (p. 251). Likewise, Nufiez et al. (2012) affirm that “materials... are socio-cultural

resources that facilitate not only linguistic interaction but also cultural exchanges between the
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various human groups” (p. 10). In addition, Xiaotang (2004) claims that “materials are the most
powerful device in spreading new methodological ideas and in shaping language teaching and
learning practice” (p. 1). Given these reasons, researching on developing language learning
lessons with cultural content brings new insights on how to apply these sources of language and
culture information to the teaching practice and benefit, thereby, the learning process of our
undergraduates.

Classifying language learning materials. The term “materials” is generally associated
with course books and commercial didactic resources used in language teaching and learning. It
IS important to realize that materials go beyond that narrow perspective. To this respect,
Tomlinson (2012) claims that materials are any resource used in the classroom to foster language
learning, this includes videos, graded readers, flash cards, games, websites and mobile phones
among others. In terms of their classification, Tomlinson (2001) states that these pedagogical
resources “can be informative (informing the learner about the target language), instructional
(quiding the learner in practising the language), experiential (providing the learner with
experience of the language in use), eliciting (encouraging the learner to use the language) and
exploratory (helping the learner to make discoveries about the language)” (p. 143). This broad
panorama serves to meet educational purposes set by educational institutions and language
teachers, as well as students’ language learning and affective needs.

Language teaching materials are also represented in a number of choices. They may be
"...visual, auditory or kinaesthetic, and they can be presented in print, through a live performance
or display, or on a cassette, CD room, DVD or the Internet” (Tomlinson, 2001, p. 66); materials
include “...the adaptation and or creation of a learning teaching exercise, a task, an activity, a

lesson, a unit, or a module” (NUfez et al., 2009, p.16); and they also refer to "... a book, a
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module, a didactic unit, a workshop, a worksheet, a lesson, or a learning task. This typology
responds to local needs of teaching settings" (Nufiez & Téllez, 2015, p.57). As can be seen,
language learning materials entail a wide range of resources and purposes that can be used for
language learning.

The aforementioned taxonomy, leads us to define the materials proposed for the
pedagogical intervention of the present study, which are customized lessons developed taking
into account Second Language Acquisition (SLA hereafter) principles and framework for MD.
We want to emphasize on the fact that the customized lessons that we developed specifically in
this study present cultural aspects from both countries (Colombia and the USA) because this was
a key issue revealed by undergraduates’ voices. In addition, our experience as part-time teachers
in this context showed that customized materials are an evident need at Universidad de la
Amazonia.

Going glocal. Materials should be informed by both global and local issues. In this
regard, Tomlinson (1998) purports that the materials used in language teaching processes can be
global or local materials. The author further declares that global materials are developed by
publishing houses and produced in large scale with a huge population in mind. On the other hand,
the author explains that local materials are developed by teachers and students to fit their specific
educational needs. Thus, addressing the local needs of teaching context (Graves, 1996; Harwood,
2010; NuUfez et al., 2004; Nufiez and Téllez, 2009; Nufiez et al., 2009; Masuhara, 1998; and
Tomlinson, 1998, 2003, 2011) is a feature of contextualized materials, and including global
issues that have a local connotation in our context (Duarte & Escobar, 2008; Goldstein, 2015;
Tomlinson, 1998) bring far more possibilities to enhance the learning and the teaching of

English.
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A misconception regarding the development of language learning materials. The
scholar and practical exercise of developing materials is usually seen as a non-academic activity.
This misconception refers to the perception many individuals have in the sense that developing
materials only involves creativity and imagination; that it is usually seen as a non-theoretical
activity, not as a scholar or academic one (Heilenman, Richards and Samuda, as cited in
Harwood, 2010). However, Low (as quoted in NUfiez & Téllez, 2009) states that “designing
appropriate materials ...is a strange mixture of imagination, insight, and analytical reasoning” (p.
175). Similarly, Harwood, 2010; Nufiez et al. 2004; Nufiez and Téllez, 2009; Nufez and Téllez,
2015; Nufez, Téllez, Castellanos and Ramos (2009); Ramos and Aguirre (2014); and Tomlinson
(1998, 2003, and 2011), among others affirm that in materials development there are creative and
rational processes involved. Besides that, as NUfiez et al., (2013) assert:

It (MD) demands an informed methodology that allows validating the efficiency,
appropriateness and relevance of materials within the context of learning a language. We
cannot continue thinking that materials development is a practical activity which does not
involve a theoretical endeavour” (p.10).
This leads us to conclude that by developing materials, teachers are able to explore not only their
pedagogical and discipline knowledge, but also their creativity, which in turn, offers them the
possibility to attain further personal and professional growth.

Contesting authentic versus non-authentic materials. For the purposes of this
research study, we want to stress on the difference of authentic and non-authentic materials.
According to Richards (2001) one of the biggest issues regarding the use of materials in a course
is related to the decision of using authentic and/or created materials (non-authentic materials). In

this sense, we want to define what authentic materials are. Based on Richards (2001), Gilmore



CUSTOMIZED LESSONS FOR EFL LEARNING 31

(2007), and Montijano (2014) authentic are the materials that are not conceived for teaching
purposes. For instance, texts, poems, menus, videos are some of the resources mentioned by the
authors as authentic materials used in the EFL context. On the other hand, non-authentic
materials refer to “textbooks and other specially developed resources” (Richards, 2001, p. 252).
According to Montijano (2014) teacher-made materials represent the best option students can
have in terms of language learning materials since they fit different learning styles and cater the
needs of the context. Consequently, the materials for this study are customized lessons that
carefully address our undergraduates’ needs, interest and expectations so as to motivate their
learning process.

Customizing EFL materials. Based on the aforementioned aspects, materials used in
the EFL contexts need to go hand to hand with curriculum and course design. In this regard,
Nufiez and Tellez (2009) and Nufiez and Téllez (2015) suggest that EFL teachers are
professionals able to develop innovative, attractive, meaningful and suitable materials. Similarly,
Nuriez et al. (2004) contend that the production of materials needs to be focused on specific needs
and learning objectives. Consequently, developing customized materials adjusted to the profile
and needs of the students, results in the creation of an atmosphere that facilitate, prompt and
improves learning and teaching processes.

Principled materials. There is a number of Second Language Acquisition (SLA) tenets
that guide materials development. We developed our materials (customized lessons) anchored in
the following SLA principles proposed by Tomlinson (1998) and explained by Nufiez and Téllez
(2009). First, to engage students in the EFL lessons; the content needs to be considered as
relevant and useful to them. Second, Nufiez and Téllez (2009) clarify that materials should

achieve “impact through novelty, variety, attractive presentation and appealing content” (p. 157).
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The third SLA principle states that materials development presents opportunities to facilitate self-
investment as a means to make students discover language knowledge by themselves through the
application of learning strategies. The last SLA principle considered for developing our
customized lessons is to offer plenty of opportunities to communicate in the target language
(Nafez and Tellez, 2009). Finally, given the previous reasons, materials development plays a key
role in the English learning in terms of integrating both productive and receptive language skills,
and motivating students by addressing their needs and interests. Subsequently, developing our
customized lessons based on principles is fundamental in this research study to achieve the
learning goals proposed.

English teachers as text developers. We, as professional teachers, often approach the
challenge of creating our own teaching materials. This implies a reflexive and analytical process
of reviewing our knowledge and pedagogical practices. As implied by Nufiez et al. (2004), NGfiez
and Téllez (2009) and Nufiez et al. (2009) MD is not a task that should be entrusted only to
publishing houses, but to EFL teachers. Likewise, Kessler and Plakans (2001) asserted that the
teaching field needs more teachers willing to develop customized materials, because they are the
ones who know students’ specific traits and needs. For this reason, the fittest people to attend
such needs and traits and bring the materials they create to their classes are teachers, since they
are the experts in guiding and apprising students’ learning processes.

The role of reflection in MD. The scholar activity of creating and designing materials
entails constant reflection and evaluation of teachers’ pedagogical practices. With reference to
reflection, NUfiez et al. (2006) contend that "reflecting is a vital activity for professional and
personal development since it leads the teacher to... make changes and implement innovations

not only to the methodological approach, but also to the selection and development of
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meaningfully contextualized materials™ (pp. 114-115). Besides this, MD contributes powerfully
to teacher personal and professional development (Nufiez & Téllez, 2009; Nufiez & Téllez,

2015). Therefore, developing (creating or adapting) customized materials help teachers to
identify and address students’ needs and preferences, become more active agents in their
student’s learning processes, empower themselves as a result of reviewing theories, and develop a
sense of commitment to improving their teaching practices.

To conclude, for the purposes of this study, we envision MD as the process that brings
out the possibility to test our discipline knowledge in terms of creating better learning and
teaching conditions in our pedagogical setting. Our customized lessons aimed to integrate
cultural aspects considered by undergraduates into our lessons. Additionally, approaching
materials designed as a principled activity is essential to achieve students learning goals and
enhance teachers’ professional development.

Culture

It is a known fact that language and culture are tightly related. For this reason, learning a foreign
language like English implies learning about the culture of that language, as stated in the teaching
principle argued by Brown (2001) and Tudor (2001). Based on this assertion, it is our intention to
support the process of learning English in undergraduates through the design of customized
lesson that privilege cultural content.

Conceptualizing culture. To define culture, it is necessary to explore different
perspectives and scholars in relation to this construct. To this respect, McLaren (2003) defines
culture as a social group perception of its own life conditions. Additionally, Damen, Dolby,
Freire and Macedo, McLaren, Nieto, Robinson, Roth and Harama, Storey, (as cited in Castafieda,

2012), assert that culture is a determinant factor in human relationships because cultural traits



CUSTOMIZED LESSONS FOR EFL LEARNING 34

affect the way people understand the world. This, undoubtedly has an impact on how people
interact within a social group and among other cultures. In addition, Alvarez and Bonilla (2009)
define culture as a sphere of knowledge in which the frameworks of assumptions, ideas and
beliefs can be used to “interpret people’s actions, patterns of thinking and human artefacts (art,
literature, etc.)” (p. 161). The authors further assert that “culture is not a monologic phenomenon
due to the fact that its reading requires the conjunction, interrelatedness and interaction of several
disciplines” (p. 161). Henceforth, to understand the concept of culture we need to accept the
interaction of several disciplines such as anthropology, sociology, pedagogy, linguistics, etc., and
acknowledge that culture is inherent to human beings; thus, culture is relevant to language
learning and individuals’ interaction with language learning and teaching materials, two main
concerns of this research study.

Relating language and culture. Having explored different conceptions of culture, it is
necessary for this study to establish a relationship between language and culture to understand
how this has an impact on teaching and learning a language. According to Kramsch (1998)
“language is the principal means whereby we conduct our social lives. When it is used in context
is bound up to culture in multiple ways.” (p. 3). The author further identifies key elements of the
relationship between language and culture: “language expresses our cultural reality” (Kramsch,
1998, p.3), as it expresses speakers’ beliefs, ideas, facts, and knowledge about the world;
“language symbolizes our cultural reality” (Kramsch, 1998, p.3) since speakers identify
themselves by the way they use the language as a mechanism to express their social identity.
Finally, language embodies cultural reality since a cultural group does not only express
experiences but also create experiences via the use of the language. This is a way to express

meaning while communicating beliefs, ideas, facts, values and knowledge in different contexts.
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Likewise, language expresses culture and determines social interactions within a group
and among cultures. In reference to the close relationship between language and culture, the
former is not independent from the latter; it has a vital role in the perpetuation of the cultures
(Kramsch, 1998). Furthermore, Byram (1998) mentions that separating language from culture
goes against the nature of language; Goldstein (2015) identifies culture as inseparable from
language; and Gladstone (1980) asserts that “language and culture are inexorably intertwined” (as
cited in Alvarez and Bonilla, 2009, p. 19). In this sense, the relationship between language and
culture permits the awareness of different cultural codes, beliefs, creeds, ideas, facts, values, etc.
Taking into account the aforesaid insights, language and culture need to go hand-to-hand in the
materials for language teaching and learning that teachers bring to the EFL classrooms to

capitalize on students’ language learning.

Language is one of the major ways in which culture manifests itself in human interaction
within a historical setting. According to Kramsch (2012), “culture in language study has to be
seen as a way of making meaning that is relational, historical, and that is always mediated by
language and other symbolic systems” (p. 71). Moreover, based on Moran’s ideas, Alvarez and
Bonilla (2009) suggest that “language is the means to manipulate or use varied cultural products
or it is also the mechanism to understand the perceptions, values, attitudes, and beliefs that rule
ways of life” (p. 154). The previous ideas play a key role in developing the lessons intended to
teach and learn EFL in this study, which deem the cultural content as a vehicle to understand,

value and respect our own culture and become aware of the cultures of others.

Culture in EFL learning. Having mentioned the importance of culture in human

interactions and its relationship with language, exploring culture in EFL lessons represents a
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challenge for educators. In this sense, Castro (2002) explains that the challenges of an
intercultural class come from the fact of choosing the appropriate cultural content since it must be
relevant and useful to foster learning. Additionally, Meraji and Zamanian (2014) and Tomalin
and Stemplasky (1990) purport that culture of the mother tongue (L1) could be used as the
starting point for EFL lessons, and that culture-oriented lessons are valuable for EFL learning and
teaching, respectively. Furthermore, Byram and Risager (1999) state that teachers are mediators
among cultures. Correspondingly, teachers as mediators have the responsibility to help students
understand, value and respect their own cultures as well as others to plant the seed for

approaching cultural diversity from a critical stance.

It is a duty of English teachers to perform a triple role as promoters of culture in the EFL
classroom, mediators of culture teaching practices, and developers of culture learning activities.
Following Byram and Risager (1999), teachers “... needed to foster in our students a critical
approach to culture” (p. 153). That is to say, educators should foster in students a critical view to
understand their own and the cultures of others by assuming a non-judgmental position in regards
to culture of the target language, based on the understanding and worthiness of their own culture.

As stated before, culture is not a static concept, it can be understood from different
perspectives based on the fact that culture entails all the features that a particular group of people
hold. According to Hall (1989), culture can be seen in two levels: explicit culture which refers to
laws, government systems, and economy among others; and implicit culture that deals with
customs, traditions and perceptions. In this sense, Castro (2002) adds that understanding one’s
own implicit culture is fundamental to understand others’ cultures. Consequently, bringing
culture to the classroom is unavoidable demand that can be satisfied via the development and

implementation of customized materials with cultural content, aiming to increase students’
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motivation towards the English classes, awareness of the role of cultural issues in learning
English, and benefits in terms of recognizing and valuing their own culture as the basis for

understanding and respecting the cultures of others.

All in all, as we express our reality through language, it becomes the means by which a
social group expresses its culture, and cultural holds a central place in our study. Thus,
meaningfully integrating culture into the customized lessons may motivate undergraduates in the

process of learning English.

EFL Learning

The national government in Colombia framed English teaching under an EFL setting to
provide more competitive citizens for this globalized world. This fits with Dubin and Olshtain’s
(1986) statement that affirm that one of the purposes of incorporating and EFL setting for
language teaching is to make communication possible with other countries around the world and
promoting personal and professional development. All in all, EFL learning is an important
concern for this study as it fits with both, undergraduates’ educational needs and the national

policies of our country.

Learning a language is a process that develops differently in each person; as a result of
that, individual differences in traits, personality, beliefs and assumptions in regards to learning
are present. This leads us to assume that students heavily rely on their learning styles and the
learning strategies provided. In this regard, Oxford (2003) explains that “learning strategies and
learning styles are among the main factors that help to determine how well our students learn a
second or a foreign language” (p. 1). As well as this, Tomlinson (1998) pinpoints that addressing

learning styles is part of the SLA principles for MD. Accordingly, it is essential to start exploring
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the significance of these two factors in the process of learning English assisted by development

of customized lessons with cultural content.

Language learning styles. As stated before, learning is not homogeneous as approaches
and strategies are not equally suitable to all students. This means that individuals draw on
different approaches to learn, as asserted by Dunn and Grigs (1988): “learning style is the
biologically and developmentally imposed set of characteristics that make the same teaching
method wonderful for some and terrible for others” (p. 3). In light of this, we infer that learning

styles rely on different learning approaches.

In the same breath, Oxford (2003) claims that “learning styles are the general
approaches, for example, global or analytic, auditory or visual, that students use in acquiring a
new language or in learning any other subject” (p. 2). In addition to this, Ehrman and Oxford
(1990) and Shrum and Glisan, in Richards and Renandya (2002), claim that some dimensions of
the learning styles contribute to language learning (see Table 1, below), which presents the
different dimensions of language learning styles as follows: analytic - global, sensory
preferences, intuitive - random, sensory - sequential, orientation to closure and competition
cooperation. On the basis of what has already been argued, we can conclude that language input
provided and expected classroom interaction need to consider all these dimensions of learning
styles to guarantee the same learning opportunities for each one of the students, which can also be
mirrored in the materials teachers developed for their English classes to provide a more

conducting setting for language learning.
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Table 1

Key dimensions of Language Learning Styles

Analytic - global Analytic learners: Focus on grammatical details; do not participate well on
communicative activities.
Global learners: Like interactive activities, using main ideas, difficulties with
grammatical details.

Sensory preferences  Focus on physical and perceptual learning such as: visual, auditory, and hands on.

Intuitive / Random Intuitive - random learners: non-sequential, abstract or random thinking to get the
Sensory / Sequential  global picture.
Sequential - sensory learners: prefer well-ordered and step by step information.

Orientation to Learners with little tolerance towards ambiguity. They prefer to know all rules
closure and then use metacognitive skills like planning and organizing.
Competition Competitive learners are motivated by competition, winning is very important for
cooperation them.
Cooperative learners prefer working with others in a helpful and supportive
situation.

Source: Adapted from Shrum and Glisan, in Richards and Renandya, 2002

Learning strategies. To understand how learning strategies work, it is necessary to define
learning strategies as a central aspect in EFL learning. With reference to learning strategies,
Oxford (1990) asserts they are “steps taken by students to enhance their own learning” (p. 1).
Also, Chamot and O’Malley (1996) understand learning strategies as special thoughts or
behaviours that students use to comprehend, understand, learn and handle new information.
Concerning this, the use of learning strategies helps students to become more aware of their own

learning processes as they become more autonomous during the development of the classes.

Concerning the application of learning strategies, Strevens (as cited in Oxford (1990),
claims that the use of the appropriate learning strategies foster language proficiency and improve

students’ self-esteem. Besides, Oxford (1997) suggests that learning strategies are vital for
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language learning since they “are tools that foster active self-directed involvement” (p. 1). As can
be seen in Diagram 1, learning strategies facilitate the internalization, storage, retrieval and use of
a new language (Oxford, 1997). In view of that, this study intends to promote the conscious

application of learning strategies, as mechanisms that make undergraduates aware of their own

learning processes, to make EFL learning more effective.

Diagram 1

Language learning strategies

LANGUAGE LEARNING STRATEGIES

Actions Behaviors Steps Technigues

Students
{often intentionally)

use to

Improve their progress in developing L2 skills

Internalization
New
Language

bt
£
]
i)

These strategies:

Source: adapted from Oxford (1997)

To summarise, this study regards EFL learning as a process aided by a series of
strategies suggested for undergraduates’ application, and guided by a learning approach that
harmoniously integrates the target language and meaningful cultural content in the materials
(customized lessons) used in the EFL classroom. The idea of providing learning strategies is to

make both learning and teaching more efficient, as a result of generating undergraduates’
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awareness of their learning process, which might, in turn, help them become independent. In
essence, learning styles and learning strategies need to go hand to hand when designing language

learning materials.

Having discussed our three theoretical constructs, the following section is devoted to the

methodological design of this study.
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Chapter 111
Methodological Design

This research project’s main purpose is to explore the contribution of customized lessons
to EFL learning among undergraduates from Universidad de la Amazonia. To achieve this goal,
we developed four customized lessons and selected their content based on the results obtained
from the Likert scale survey for the needs analysis that we conducted before designing the
pedagogical intervention. The idea behind this was to provide undergraduates with customized
lessons with cultural content that gradually helped them make progress in the process of learning
English
Instructional Design

Pedagogical intervention. The pedagogical intervention for this research study is the
development and implementation of customized lessons with cultural content to contribute to
EFL learning. These pedagogical resources were developed following the framework of the
essential components proposed by Nufiez and Tellez (2009) in the process of creating and
adapting language learning materials, as well as the framework for materials development as
envisioned by Nufez et al. (2012). A merge of these two frameworks results in the following
systematic procedures: need analysis, setting the objectives, selecting the content, selecting and
developing the materials (lessons), organizing content and activities, assessment, and evaluation.

Recognizing that materials are driven by SLA principles (Tomlinson, 1998), the
following principles were considered to achieve the goals of this study. First, materials are
relevant and useful to the learner; second, they provide a variety of activities, attractive

presentation and appealing content; third, materials facilitate students’ self-investment; and fourth
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materials offer communicative opportunities. Assimilating this informed methodology to develop
contextualized materials may guarantee better learning and teaching processes.

Main instructional objective and specific objectives. The main instructional objective
is to develop customized lessons with cultural content for undergraduates of the ELT programme
at Universidad de la Amazonia. To achieve this main goal, we stated three specific objectives: a)
to create a classroom environment that promotes EFL learning through materials with cultural
content; (b) to sensitize undergraduates in regards to the importance of articulating culture to both
the materials, that suit their particular needs and profiles, and the English class; c) to design
customized lessons incorporating the materials development framework proposed by Nufez,
Téllez and Castellanos (2012), and incorporating several Second Language Acquisition (SLA)
principles based on Tomlinson (1998); and (d) to implement the customized lessons in the

classroom and adjust them to fulfil the expected learning purposes.

Intervention as an innovation. Being innovative in the educational field means to
deliver an action plan that represents novelty for the students, the context and the teacher. As
respects to innovation, Rogers (as cited in Kirkland and Sutch, 2009), understands it as “the
application of a new resource or approach that changes social practice, creating some value (...)
by altering the social practice of teaching and learning (...) if the ideas seem new to the
individual” (p. 14). In other words, the implementation of these four lessons, represents a new
challenge for us as novice text developers and researchers in terms of envisioning an innovative
pedagogical intervention for EFL learning in the classroom.

On the subject of triggering changes to solve a problematic situation, Hannan and Silver
(2001) assert that an innovation carefully brings changes to improve, solve or ease a given

problem. It is also a contribution to language teachers, whose concern is to encourage students to
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refine their language skills through a variety of both pedagogical strategies and learning
approaches. Along similar lines, Markee (1997), Rudduck (1991), Wedell (2009), and Willis &
Willis (1996) affirm that there is number of factors that interplay an innovation: collecting
information, changing old habits of thoughts and observation, deciding about the usefulness or
the adoption or rejection of such changes, ratifying or refuting the decision of the previously
made decisions, and planning the educational change, taking into account the individuals and
their context. Under these circumstances, the participants of this study may benefit along with
their teaching contexts, since these future language educators might, to a certain extent, help
others to understand their own and the culture of others, contributing thereby to their students’
learning.

As the main objective of this research study deals with developing customized lessons
with cultural content to foster undergraduates’ EFL learning, we ought to address the issue of
innovating through MD. Concerning innovation through MD, Nufiez et al., (2009) contend that
“...most EFL/ESL teachers are creative professionals who have the potential to explore their
creativity and embark upon the fascinating task of developing their own didactic materials based
not only on their teaching experience, but also on their expertise in the cognitive and learning
processes needed by EFL/ESL learners” (p.16). Conveniently, developing customized lessons is a
new challenge for us as teachers and researchers, for our undergraduates in their process of
learning a foreign language, and for the ELT community of teachers from the ELT programme at
Universidad de la Amazonia.

The theory of the nature of language. There are several theoretical perspectives
regarding the nature of the language that suit different learning and teaching contexts. Following

Tudor’s (2001) ideas, the theory of the nature of language for this study is the culture and
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ideology perspective. In this sense, Tudor (2001) explains that language is regarded as a
linguistic system, as a functional tool for a specific transactional goal for a pragmatic purpose,
and a medium for self-expression of an individual of a speech community. Acknowledging that
the culture of a particular social group is represented by the language this group holds, Brown
(2001), Norton, Stevick and Tudor (as cited in Tudor, 2001), state that “learning a language
implies learning the culture of the language” (p. 1). Thus, the culture and ideology perspective
provides great support to this research study by combining both culture and language as an
essential component to understand the world.

The theory of language learning. Another important aspect to bear in mind when
developing the pedagogical intervention is the theory of language learning. In this sense, Rico
(2005) declares that materials developers need to be coherent when selecting a theory of language
learning, a method and an approach as those aspects have to be correlated to the syllabus. In line
with this point of view, resorting to the analytical learning to underpin this pedagogical
intervention, may foster the use of deductive analysis to help undergraduates pick up language
features and develop language knowledge on their own. As well as this, Tudor (2001) adds that
the use of analytical learning promotes the development of the cognitive skills necessary for
language learning. This study draws on this perspective as it provides the opportunity to build up
language knowledge by means of interacting and analysing the language provided in the lessons
and the content.

Methodological approach underlying the pedagogical intervention. To develop this research
project, the pedagogical intervention and the materials designed are presented in four customized
lessons. These four lessons were also planned and designed considering Content Based

Instruction (CBI) as each one of them present cultural content related to different aspects of both
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countries, Colombia and the USA such as the origins of these two different cultures, their
electoral systems, their social and economic relationships, the Free Trade Agreement and the
possibilities to build a better society out of their differences. A pillar of CBI is regarding the
language as a vehicle for communicating (situations, topics, themes or other academic subjects)
and not a topic or a subject on its own (Xiaotang, 2004). In addition to this, Duefias (2004)
claims:

content-based approaches suggest that optimal conditions for leaming a second or

foreign language occur when both the target language and some meaningful content are

integrated in the classroom, the language therefore being both an immediate object of

study in itself, and a medium for learning a particular subject matter (p. 74).

Unlike approaches that excessively focus on grammar, the appropriate integration of
meaningful content to language use for communicative purposes may lead undergraduates to
express cultural knowledge and develop cultural understanding of both the native and foreign
political, social and economic issues addressed in the customized materials, in the quest of
promoting EFL learning among undergraduates.

Instructional phases. The design and implementation of the pedagogical intervention
entail five stages as follows:

Phase 1. Diagnose or exploration. We diagnosed our undergraduates to identify their
needs by designing and administering the Likert scale survey.

Phase 2. Sensitization. We informed our undergraduates about the research study and

invited them to participate. Subsequently, the participants signed a consent letter (Appendix B).
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Phase 3. Development. We analysed the information gathered in the surveys. Based on
that information we created the four customized lessons incorporating cultural content and
language to the lessons.

Phase 4. Adjustment. We piloted the data gathering instruments with a group similar to
the target one to tune up the customized lessons.

Phase 5. Implementation. Undergraduates worked on the 4 lessons under our pedagogical

guide to observe the interaction between them and the lessons.

Topic selection and lesson development. The selection of the topics, content, and type
of activities took into account our undergraduates’ preferences. To do so, we used a Likert scale
survey (see Appendix A) to gathered information in regards to the most appropriate content,
learning activities and learning strategies for the customized lessons. The analysis of this data
provided sound information to start designing the lessons. The topics in the lessons are: the
origins of two different cultures, Colombia and the USA (lesson 1), the electoral system in the
USA and Colombia (lesson 2), the relationship between Colombia and the USA — the Free Trade

Agreement (lesson 3) and finally, building a better society from our differences (lesson 4).

As mentioned earlier, the pedagogical intervention of this study (see Table 2 below) was
the development and implementation of four customized lessons, each one addressing a single
language skill namely, reading, listening, writing and speaking; being the last two delayed as they
are productive skills. All the lessons deal with vocabulary in context that served as the initial
language input to facilitate learning; they also followed Chamot et al. (1999) overt-model of
strategy instruction in which undergraduates were informed about the name of the learning

strategies, use and application; and were designed to contribute to the learning seen in each of the
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language skills. The activities proposed involve identifying, comparing, contrasting, representing,
analysing and reflecting on the different topics addressed in the different lessons.
Table 2

Pedagogical Design

Intervention Data collection Instruments
Pedagogical Design Lesson 1: Students’ artefacts
4 lessons Fostering Reading Field notes
Surveys
Lesson 2: Students’ artefacts
Fostering Listening notes
Surveys
Lesson 3: Students’ artefacts
Fostering Writing Field notes
Surveys
Lesson 4: Students’ artefacts and self-assessment
Fostering Speaking Field notes
Surveys

Source: Personal Creation

Sample of the customized lessons: The four customized lessons are shown in

Appendixes C, D, E and F.

Research Design

Research approach and type of study. This study follows a quantitative, interpretative
and descriptive research approach. However, we completed it with information gathered in two
surveys to obtain information on the phenomena that was not easily observed. This type of
research study suits our research inquiry since it recognizes an unresolved situation in a social
milieu aiming at solving and improving it (Sandin, 2003, Burns, 2010). It also supports the

outcomes within a natural context and favours interaction with the participants (Snape and
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Spencer, 2003). Thus, this research approach suits our study because the main goal is to tackle a
problem or situation presented in a natural context.

This is an action research study, which in Burns’ (1999) words entails “a systematic and
self-reflective approach to collecting and analysing information to help teachers to explore issues
that they face in their classrooms to change or improve their current practice” (p. 14).
Additionally, Burns (1999) further emphasises on the importance of “exploring and discovering
more about a specific issue which has significance for a teacher in relation to his/her own
teaching classroom and students” (p. 114). To accomplish the goals of this study, it was
conducted in five phases. Phase one, problem identification, the problem was co-constructed with
the help of undergraduates. Phase two, a Likert scale survey for need analysis was conducted to
discover learning preferences and favourite content. Phase three, the design of the customized
lessons based on: SLA principles, materials development framework and undergraduates’
preferences. Phase four, piloting and adjusting the four customized lessons and the data collection

instruments. Phase five, implementing lessons, gathering and analysis of the information.

Participants. The participants of this study were 17 undergraduates, 7 women and 10
men, from the ELT programme at Universidad de la Amazonia and two English teachers ascribed
to this programme. The participants were attending the Basic English I and Il courses; during the
Basic | course they participated in the diagnosis phase of this study and during the Basic English
Il course they participated in the implementation phase. The technique we followed to choose the
participants of this study was the “convenience sampling technique” that consists of a sample
where the participants are selected taking into account the convenience of the researcher; for

instance, due to the availability or accessibility (Stevens, 1996). We, the two teachers, perform a
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triple role while conducting this study, both of us were the teachers in Basic English and | and 11
courses, researchers of this study and developers of the customized lessons.

Data-gathering instruments. Three data collection instruments serve this purpose:
students’ artefacts including the corresponding self-assessment, teachers’ field notes, and surveys
administered at the end of each lesson.

In relation to artefacts, Barnhardt, Kevorkian, and Delett (as cited in Chamot, 1999),
provide a definition: “evaluation of a collected, organized, annotated body of work, produced
over time by a learner, which demonstrates progress toward specific objectives” (p. 6).
Additionally, Arhar, Kelly and Kasten (2001) state that “artifacts and documents provide
descriptive records that can enable the researcher to derive insights different from those provided
by observations and interviews” (p. 163). This data collection instruments provided valuable
information related to what undergraduates did during the lessons, in terms of learning English

while dealing with the four language skills.

Regarding field notes, Burns (1999) affirms that they “are descriptions and accounts of
events in the research context which are written in a relatively factual and objective style. They
generally include reports of non-verbal information, physical settings, group structures and
records of conversations and interactions between participants” (p.87). In the same line of
thought, Hopkins (2008) claims that field notes “is a way of reporting observations, reflections
and reactions to classroom problems” (p. 103). Based on these authors, we decided to use field
notes to collect information during the development of the lessons, while one of us was guiding
the class the other one was taking notes. In addition, we wrote the field notes taking into
consideration the aspects concerning this study, which are the contributions of customized

lessons with cultural content to EFL learning (see appendix H).
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In reference to surveys, Bell (1993) states that “the aim of a survey is to obtain
information which can be analysed and patterns extracted and comparisons made” (p. 10). The
surveys on students’ perception were conducted with all of the undergraduates to record their
perceptions towards the customized lessons, their learning preferences, the cultural content, and
learning activities (see appendix G).

We have already described the instructional and research designs of our study. In the
next section we centre our attention on the analysis of the data we gathered through the students’
artefacts with the respective self-assessment, our field notes, and the surveys on students’

perceptions administered at the end of each lesson.
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Chapter 1V
Data Analysis and Findings

This study aims to describe the contribution of customized lessons to t EFL learning
among undergraduates from the ELT programme at Universidad de la Amazonia. To collect the
data, we used the following instruments: students’ artefacts including the respective self-
assessment, teachers’ field notes, and surveys on students’ perceptions administered at the end of
each lesson. This section describes the process followed to analyse the data gathered in our
research study.

Having concluded the implementation of our pedagogical intervention, we used the
grounded theory approach to analyse the data collected, which according to Cresswell (2013), is a
“qualitative research design in which the inquirer generates a general explanation (a theory) of a
process, an action, or an interaction shaped by the views of a large number of participants” (p.
83). To this respect, the data gathered in our research study served as basis to set explanations
that answer our research question. Additionally, Corbin and Strauss (2008) assert that “grounded
theories, because they are drawn from data, are likely to offer insight, enhance understanding,
and provide a meaningful guide to action” (p. 12). Likewise, the data gathered underpinned the
contribution of customized lessons with cultural content to EFL learning among undergraduates.

We started the data analysis process by exploring the students’ artefacts with the
corresponding of self-assessment done in the four lessons, the transcriptions of the field notes,
and systematization of the surveys on students’ perceptions conducted after each lesson. After
doing this, we cypher the data with the use of the colour coding technique, which in words of
Stottok, Bergaus and Gorra (2011) “uses coloured fonts to assign certain codes, concepts and

categories to the text, with codes being keywords or short sentences, concepts being
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interrelationships of codes, and categories being interrelationships of concepts” (p.1). In the same
line of thought, Zieman’s affirms that this technique is “an effective way to begin thematic
analysis of written data” (as cited in Klein, 2012, p. 62). Therefore, this technique helped us to

identify common and recurrent patterns from the different instruments for data collection.

Having done this, we proceeded with the process of data reduction to condense the
number of emergent patterns referring to the same salient issues, which served as basis to create
related groups that explained the phenomena. We triangulated the data collected considering
Dezin’s and Lincoln’s (2005) insights since it involves analysing students’ work, their
perceptions and researchers’ points of view. In the process of triangulating we included
undergraduates’ perceptions and our own insights and reflections.

Similarly, Freeman (1998) explains that triangulation “means including multiple sources
of information or points of view on the phenomenon or question you are investigating. (...) you
might conduct observations and interviews, and collect student work to study the question you
have” (p.97). Likewise, Guion, Diehl & McDonald (2002) assert that data triangulation “is a
method used by qualitative researchers to check and establish validity in their studies by
analyzing a research question from multiple perspectives” (p.1). In this study, the data
triangulation took into account our three instruments: students’ artefacts including the respective
self-assessment, teachers’ field notes, and surveys on students’ perceptions administered at the
end of each lesson. We decided to follow this process to have a better understanding of the
phenomena that took place during the intervention phase of the present study and more solid and
valid research categories that answer our research question.

After this carefully review and analysis, we identified three research categories with its

corresponding sub-categories, as can be seen in Table 3 below.
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Table 3

Research categories and sub-categories

Research Question Categories Subcategories

How do the Designing Are relevant and useful to the learner
development and principled Provide a variety of activities, attractive
implementation of customized lessons presentation and appealing content
customized lessons Facilitate students’ self-investment
with cultural Offer communicative opportunities

content contribute
to EFL learning

among Fostering cultural Expressing cultural knowledge

undergraduates at knowledge and Developing cultural understanding

Universidad de la understanding

Amazonia? . : . . . .
Addressing learning Considering learning styles in EFL learning
styles and learning Applying learning strategies in EFL learning
strategies

Source: Personal Creation

Research Categories of Analysis

As this research study aims to identify the contribution of customized lessons with
cultural content to EFL learning among undergraduates from the ELT programme at Universidad
de la Amazonia, three research categories emerged from the data collected.

Designing principled based customized lessons. In this category, the main basis to
support our findings is the fact that materials are informed by Second Language Acquisition
(SLA) principles, which have the potential to contribute to EFL learning among undergraduates.
As stated by Nufiez and Téllez (2009) “materials development entails the blending of reasoning
and artistic processes, which are guided by some tenets and essential ingredients that help both
language learners assimilate and provide teachers with the groundwork to embark on the

materials development route” (p. 175). In the same breath, Tomlinson (2010) argues, “materials
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should not be random recreations from repertoire nor crafty clones of previously successful
materials” (p. 82). Thus, SLA principles informed our customized lessons in an attempt to
maximise the effectiveness of the materials and boost the process of learning the language.

It is also important to consider that one of the objectives of this study was to provide
undergraduates with innovative and suitable materials anchored in students’ language learning
and affective needs, as opposed to the commercial course-books that respond to the one size fits
all principle. In this sense, we followed Tomlinson’s (2010) ideas because materials nurture the
principled implementation of language learning development and acquisition theories, as well as
teaching principles. As the purpose of this study was to create and provide materials that greatly
contribute to EFL learning among undergraduates, the subcategories that feature this category are
named and drawn upon the SLA principles. First, customized materials are relevant and useful to
the learner; second, they provide a variety of activities, have attractive presentation and appealing
content; third, they facilitate students’ self-investment; and fourth, they offer communicative
opportunities.

Are relevant and useful to the learner. This first sub-category is featured by
undergraduates’ perceptions on the content presented in the lessons. Furthermore, this sub-
category is relevant to our research study because for learning to take place, undergraduates need
to relate the content of the lessons to their realities and life conditions and to perceive them as
useful. To this respect, Rico (2005) states that “materials will focus on understandable, relevant,
and interesting exchanges of information, rather than on the presentation of grammatical form”
(p. 105). Keeping this idea in mind, the customized lessons aimed to provide relevant topics to
make undergraduates feel at ease to perform in the class. During the development of the second

lesson, in which the topic was electoral systems in Colombia and the USA, undergraduates were
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asked to answer three questions after listening to an audio recording about the Colombian
electoral system. In the following excerpt (see picture 2) we can appreciate that the content was
useful and relevant as undergraduates reflected on different aspects related to the topic.

Picture 2

Students’ Artefacts, Lesson 2, activity 6
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Graph 4

Students’ artefacts — Self-assessment survey

The cultural content was
meaningful and reflect
situations of my context

Need Improvement
Neutral
Totally Agree

| Q
Source: Personal Creation

This evidence from the self-assessment showed that the content presented was relevant
for undergraduates in their EFL learning (see Graph 4). Additionally, expressing their opinions
regarding the Colombian electoral system was really useful. This topic was relevant for
undergraduates as this particular situation was actually affecting their lives. These reflections
portrayed undergraduates’ awareness of the relevant content presented in the lessons. In this
sense, providing content that is pertinent and useful encourages undergraduates to be engaged in
the lessons and use the language while expressing their thoughts and ideas. Based on Tomlinson
(1998) insight, we can assert that materials are more effective if we focus on students’ interests
and motivation to use the language. The following excerpts from the field notes illustrate the

pI'EViOUS statement:

The students reflect on the content of the materials. GP says that the topic helped
him to learn the differences between both countries. In addition, he also says that the
vocabulary presented is new for him. (sic)

Teachers’ field notes — Lesson 2
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LC talks about the materials. She says that the materials were useful and relevant.
She is able to contextualise the vocabulary because the topic is interesting for her.
Teachers’ field notes — Lesson 4

These experts are samples of how relevant and useful were the lessons for
undergraduates. They were aware of the fact that the content gave them chances to use the
language and explore the usefulness of the lesson. Finally, we relied on a survey and directly
asked undergraduates for their perception on the relevance of the content after each lesson. Graph
5 demonstrates that most of undergraduates perceived the content as relevant.

Graph 5

Survey on students’ perceptions — Lesson 4

The content of the lesson deals
with relevant cultural information
regarding Colombia and The USA

Need Improvement = Neutral = Good

| \-/
Source: Personal Creation

To sum up, relevant and useful content plays an important role for this study, as it
encouraged undergraduates to take part in the lessons, interact with the language included in
those, and express their ideas using the English language. In this regard, Nufiez and Téllez (2015)
assert that “teachers should develop contextualised materials that respond to their students’ needs.
Materials that address learners’ genuine interests, knowledge, experience and understanding of

language use create effective learning environments” (p. 58). By doing so, customized lessons
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contributed to EFL learning among undergraduates in terms of how they were willing to be part

of the lessons and express their viewpoints regarding what they understood as relevant for them.

Provide a variety of activities, attractive presentation and appealing content. This sub-
category reviews three different components of designing materials: variety of activities,
attractive presentation, and appealing content in terms of generating a positive impact on EFL
learning. First, in this study, we provided a wide range of activities in each lesson to attract
undergraduates’ attention and interests. To this respect, Rico (2005) claims that “materials will
involve different kinds of texts and different media, which the learners can use to develop their
competence through a variety of different activities and tasks” (p. 106). For instance, Picture 3
exemplifies this particular situation as it presents a variety of matching activities as a way to

introduce vocabulary.

Picture 3.

Students’ Artefacts, Lesson 1, 3 and 4, matching activities
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We designed vocabulary matching exercises differently in each lesson to engage

undergraduates in their development. Concerning this fact, we kept in mind Garcia’s analogy in
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relation to the need for language planning and language preservation; her language garden
analogy focuses on the idea that “if we travelled through the countries of the world and found
field after field, garden after garden of the same, one colour-flower, without variety of shape, size
or colour, how dull and boring the world would be” (as cited in Mejia, 2002, p.52). In the same
line of thought, Tomlinson (1998) explains that variety in activities occurs when you change
what is usually done in the classroom by giving different instructions, changing sources, among
others. Based on these insights, we deduced that lessons without variety will be demotivating and

dreary for students. The following excerpts from the field notes evidence the previous statement:

JA says that the materials give different examples of the language: texts, audios,
examples for the activities.
Teachers’ field notes — Lesson 2

GP expresses that the materials had many and different activities. GP says “in each
lesson we work on different skills and the good thing is that at the end we have to
present a product” [sic]

Teachers’ field notes — Lesson 4

These excerpts demonstrate that undergraduates were aware of the variety of activities
presented in the lessons. As stated by Harmer, materials “must have attractive layout/ design and
be interesting by including a variety of pleasing, challenging and motivating tasks...” (as cited in
Nufiez et al., 2009, p.43). The information obtained from the surveys demonstrated this issue,
which also contributed to engage the majority of undergraduates in enjoyable and challenging

activities (see Graph 6).
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Graph 6

Survey on students’ perceptions — Lesson 2 and 4

The different activities

The different activities in in the lessonwere
the lesson were engaging, engaging, enjoyable
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Source: Personal Creation

The second aspect in this sub-category deals with attractive presentation of the lessons.
Following Nufiez et al. (2004) vision, attractive colours, diverse activities, imagery to represent
the activities, well distributed information, clear language and examples ensure an appealing
layout and attractive presentation. Additionally, Barnard and Zemach (2003) states “(...) layout
should always be carefully considered; an otherwise excellent text and activity can be ruined
simply by a badly designed presentation on the page” (p.317). To this respect, undergraduates
expressed their opinions regarding the layout and the presentation of the lessons, as evidenced in

these transcriptions from the field notes.

After finishing the matching exercise, GP expresses that “this material looks
estético” [sic]
Teachers’ field notes — Lesson 1

According to GP, the material design is understandable and according to the topic.
The colours and the images help him to understand.
Teachers’ field notes — Lesson 3
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Appealing layout is an important aspect to attract students’ attention and interest. As
asserted by Lamb (2011) “visual appeal is key not only in its ability to grab the interest of your
reader but also to help the reader remember the details of your message” (p.14). We also found
further evidence of undergraduates’ perception regarding the presentation in the surveys on
students’ perceptions conducted after each lesson (Graph 7). This data provided valuable insights
about the layout of the materials since the majority of the undergraduates considered the layout as
appealing.

Graph 7
Survey on students’ perceptions — Lesson 1, 3 and 4

The material is appealing and has a nice layout
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The third aspect in this sub-category is appealing content. The information gathered in
the self-assessment of the artefacts provides information in relation to undergraduates’
perceptions of content, which evidences that they considered content as motivating for their
learning (see Graph 8). In fact, the lessons followed the content-based teaching approach, as
conceived by Chamot and O’Malley (1994): content-based classes are more motivating for
students because they feel like they are developing other skills related to other subjects instead of

learning just a foreign language. With this idea in mind, the lessons offered the possibility to
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contribute to undergraduates’ learning by means of appealing content, where undergraduates felt
they were not only learning a language lesson, but learning interesting cultural topics.
Graph 8

Students’ artefacts — Self-assessment survey

The content motivated me to take part
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As undergraduates perceived the content as relevant, they also got motivated to take part
of the lesson and participated by sharing their ideas and opinions. To this respect, Tomlinson
(1998) claim that “the content is appealing when it has got topics of interest to the target learners,
topics which offer the possibility of learning something new, engaging stories, universal themes
or local references” (p.7). This can be seen in the following excerpts from the field notes
developed during the lessons:

According to LC the topics reflect her personal and learning interests. She says they
are necessary for her life as an active citizen with duties and rights.

Teachers’ field notes — Lesson 4

GP talks about the importance of the topic because he says “it helps me to

understand vocabulary and it helps to understand grammar easily”.
Teachers’ field notes — Lesson 1

As can be evidenced in the previous excerpts, undergraduates considered the content as
relevant for their learning. Based on Nufiez and Tellez (2009) “effective materials make learners

feel comfortable and confident because both the content and type of activities are perceived by
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them as significant and practical to their lives”. This sub-category highlights the relevance of the
materials so as to be affective and more conductive for language learning, which was done by
offering variety of activities to break up with the monotony of the classes, attractive presentation
to catch students’ attention, and appealing content to relate what is being learnt with students’
realities, lives and interests.

Facilitate students’ self-investment. This sub-category is featured by the opportunities
undergraduates had to achieve and complete the learning goals by consciously using learning
strategies proposed in the customized lessons. To this respect, we want to pinpoint that the
lessons favour the overt-model of strategy instruction proposed by Chamot et al. (1999), in which
students are informed about the name, use and the benefits of applying learning strategies.
Moreover, Rutherford and Sharwood-Smith (1988) claim that effective materials offer the
necessary resources to help students to develop self-discovery. By consciously applying learning
strategies, students become more aware of the learning process and also more independent as
they are the ones that foster their language learning, maximising thereby the use of customized
materials (lessons). This can be evidenced in the students’ artefacts (see Picture 4).

Picture 4

Students’ Artefacts, Lesson 2, learning strategies
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As can be seen in Picture 4 learning strategies were informed during the development of
the lessons in each one of the activities. This was done to encourage undergraduates to
consciously use the learning strategies to achieve learning goals. There are evidences in which

undergraduates are consciously applying strategies during the different lessons.

Students express their opinions about the learning strategies in the lessons. ML says
that “the materials offer learning strategies” and YB expresses that “the learning
strategies give clues for the audio exercise”.

Teachers’ field notes- Lesson 1 and 2.

The previous excerpts exemplify that undergraduates achieved what was proposed in the
lesson by keeping in mind the learning strategies suggested. In relation to this concern, Oxford
(1990) states that language learning strategies allow “participants become aware of and familiar
with the general idea of language learning strategies and the way such strategies can help them
accomplish various language tasks” (p. 202). We agree with Oxford (1990) in the previous
statement because undergraduates noticed the learning strategies given in the lessons and this
contributed to develop the learning tasks. Evidences of this insight can be found in Graph 9.
Graph 9.

Survey on students’ perceptions — Lesson 1

The learning strategies
provided by the activities
allowed me to get a clear idea
about the reading passages
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This data gathered from the survey on the students’ perceptions, conducted after Lesson
1 showed that that the learning strategies given helped them to make discoveries and complete
the goals by themselves. In this sense, Nufiez and Téllez (2009), drawing on Tomlinson’s
principles for MD, explain that self-investment and self-discovery facilitate a more efficient use
of the learning resources. In essence, this sub-category contributes to answer our research
question as it makes undergraduates do a more effective use of the resources offered in the
customized lessons and subsequently foster the learning process.

Offer communicative opportunities. This sub-category deals with the opportunities that
undergraduates had to use the language for communicative purposes during the implementation
of the customized lessons. They provided a variety of chances and activities to help
undergraduates communicate by using the target language. This can be seen and evidenced in the

following extracts taken from students’ artefacts (see Picture 5).

Picture 5

Students’ Artefacts, Lesson 4
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As we can see, undergraduates acknowledge that the customized lessons offered plenty
of instances to communicate with the class and the teacher during the lessons. Following Rico’s
(2005) ideas, “materials will focus on the communicative abilities of interpretation, expression
and negotiation” (p. 105). Concerning this fact, during the plenary session (see Picture 04)
undergraduates had the opportunity to recall concepts from previous lessons to express their own
ideas and opinion.

Furthermore, Tomlinson (2011) proposes different ways to engage students in
communication. One of them is involving students into post-listening and post-reading, in which
students used the learned information to communicate and express purpose. During the
intervention, after the reading and listening tasks, undergraduates gave and shared their opinions
regarding the activities previously mentioned. This is observed in the following excerpts from the

field notes.

Students talk about the consequences of FTA:

MA: “The USA helps Colombia because of the Amazonia. They have other interests”
DC: “FTA is a kind of business between both countries”

YB: “FTA will make little businesses disappear”

WJ: “FTA will make raw materials cheaper” [sic]

Teachers’ field notes — Lesson 3

The information presented above refers to an activity in which undergraduates had to
participate in a plenary speaking activity. Regarding communicative opportunities provided in the
lessons, we agree with Gilmore’s (2007) ideas who states that the objective of materials “is to
produce learners who are able to communicate effectively in the target language” (p. 6). The
information of the survey on student’s perceptions (Graph 10) ratified that undergraduates were

able to communicate their thoughts and ideas.
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Graph 10

Survey on students’ perceptions — Lesson 4
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The objective was to encourage undergraduates to express their thoughts and
understanding of the topics and the content developed during the four customized lessons. In this
regard, Tomlinson (2011) asserts that “using language for communication involves attempt to
achieve purpose in situations in which the content, strategies and expression of interaction are
determined by the learners” (p. 16). To achieve this, the content and the activities presented
encourage undergraduates to use language for communicative purposes. We also kept Ramirez’s
(2004) words in mind who explains that materials need to offer “exposure to real language which
is attained by giving students opportunities to use language in real-life communicative activities”
(p. 6). The aforementioned issues lead us to conclude that offering communicate opportunities is
a fundamental concern of our research question since communicating in the foreign language is
the main purpose of communicative language teaching and learning.

To sum up, designing and implementing principled customized lessons is fundamental to
maximise the contributions they give to EFL learning among undergraduates. As stated by Nlfiez
and Téllez (2009), “the degree of acceptance by learners that teaching materials have may vary

greatly according to the novelty, variety, presentation and content used in them” (p. 186). In
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addition, the authors further claim that appropriate input helps to achieve the content goals. The
previous statement represents a great deal for this study. Thus, implementing customized lessons
informed by SLA principles increases their contribution to undergraduates’ EFL learning, as
shown in the data presented above.

Fostering cultural knowledge and understanding. This second category allowed us to
answer the research question due to the contribution of the cultural content in undergraduates’
EFL learning. Following Byram’s (1998), Crawford-Lange and Lange’s (2010), Kramsch’s
(1998), Goldstein’s (2015), Gladstone’s (as in Alvarez and & Bonilla, 2009) ideas, language and
culture go hand in hand as a determinant factor in human interaction because language is the
means in which culture is expressed and perpetuated. In this sense, exploring the relationship
between language and culture help recognize different cultural codes, ideas, beliefs, behaviours,
among others implicit in the use of the language. Hence, these features portrayed realities and
interests of undergraduates which greatly contributed to their motivation during the intervention.

To achieve a more meaningful communication, both language and cultural content are
fundamental. As affirmed by Kramsch (1998), language is linked to culture when it is used for
communicative purposes. With this idea in mind, there are two important factors to consider in
this study in terms of cultural content: first, undergraduates wanted to know more about the
culture of English-speaking countries, in the case of this study the USA; and second, they wanted
to express their own cultural reality using the foreign language. Similarly, for Castro (2001) and
Tomalin and Stemplasky (1990), culture-oriented lessons result in effective and more meaningful
language learning. Thus, including culture for communication purposes significantly boosted

motivation during the development of the lessons. Thus, the sub-categories that emerged were
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drawn upon two main concerns; first, expressing cultural knowledge and second, developing
cultural understanding.

Expressing cultural knowledge. This sub-category entails the opportunities
undergraduates had to express what they knew and learnt regarding the cultural aspects in the
lessons. According to Crawford-Lange & Lange (2010) “cultural themes are provocative
concerns or issues related to the values of either the native or target culture or both. The stronger
the relationship to the learners’ situation, the more powerful the theme will be” (p. 259). In this
sense, the lessons proposed different topics related to the following cultural aspects: colonization,
electoral system and economy in both countries, Colombia and the USA, with the idea of
motivating undergraduates to take part in the lessons. Picture 6 presents the different cultural

content offered in the lessons.

Picture 6

Students’ Artefacts, Lesson 1, 2, 3 and 4, cultural content

The rircierad srvbem m e 1154 and Coloniea

[LIrpe—

Ta o rrvs e e by ek 1 g

T i el e . i s ol =
o raed e ¥ L] b e T

T A R PR e

Banpna ar Bare el 1md By ey



CUSTOMIZED LESSONS FOR EFL LEARNING 71

The rradiwnshup belrrm ol snd der U501
The Tree Trade Agreemest

Eniling » brtirr secivty from sar &lirraos

Vldu:":lr\rl I
[0.5. - Colombia
m Trade Agreement '

ol Clrerien

T e e i i bkl g o e T el 3 e
TN il 7L, i il . o ool e o ——————

e s
Fgectl Dhjartirn

i o MR P e P Tl A
e e A il i e P T —
v s e L e bl

i e ] i B T, il i sl
Sl ctagie. b ksl d il Bt WA T bR am i el BTt b ey s T g
e o s by e e vl LUK
T e L T e T
[epr— revipras: v waliysl dalmonrse el sl n byt ey

B i Pl Ovan amad By i i vt A o v B ey

The presentation of these topics gave undergraduates the possibility to express their
opinions regarding cultural knowledge in both ways, as something they have already known and
something that is new for them. In this regard, expressing cultural knowledge provides a
reference which allows to deal with cultural differences, which in Sercu, Bandura, Castro,
Davcheva, Laskaridou, Lundgren and Ryan’s (2005) words argue that knowledge about ones’
own culture and the culture of others is the reference to understand the process of interaction in
different social levels. Thus, understanding interaction between cultures is one of the first
conditions to achieve successful communication. One of the first points of expressing cultural
knowledge is the ability to express specific and general cultural knowledge (Byram, 1997). The
following excerpts from students’ artefacts show the knowledge undergraduates have regarding
their cultural realities.

Do you think Colombians perceive voting as a serious responsibility? Why?
MA: from my point of view we don’t perceive voting as a serious responsibility
because we don’t have faith in the changes candidates could realise in our country.
[sic]

Students’ artefacts — Lesson 2, activity 6
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Do you think the electoral system in Colombia is simple? Why?

YB: The electoral system is simple but this doesn’t mean this is bad, the bad thing in
the Colombia electoral system are the candidates with their bad intentions. [sic]
Students’ artefacts — Lesson 2, activity 6

Do you think the candidates in Colombia are the most suitable for that
position? Why?
YN: Yes, | believe candidates are very intelligent, and they have lot experience but

lots of them lack of professional ethical. [sic]
Students’ artefacts — Lesson 2, activity 6

In the previous excerpts undergraduates express their cultural knowledge regarding a
specific topic, in this case, Colombian electoral system. Undergraduates felt encouraged to
express this cultural knowledge using the target language. Furthermore, expressing cultural
knowledge not only means to express knowledge about ones own culture, but it also refers to be
able to express knowledge about others’ culture. In this sense, we present the following

information gathered in the field notes.

The teacher asks the students about what they know in relation to this topic:
JM: “In the USA, states are autonomous”

YB: “The USA has two political parties, while in Colombia there are many”
DC: “In the USA, people do not elect the president directly” [sic]
Teachers’ field notes — Lesson 2

The students report and reflect about historical facts:

DC: “Spanish conquistadors came to steal gold and wealth”

WJ: “In Colombia, they came from Spain, in the USA they came from England”
[sic]

Teachers’ field notes — Lesson 1

From the previous excerpts from the field notes and the quantitative data gathered in the
surveys (Graph 11) we can see how the majority of undergraduates were able to express their
opinion about the knowledge they had regarding the topic. This information revealed the impact

that knowledge regarding both cultures contributes to communicate in the target language.
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Graph 11

Survey on students’ perceptions — Lesson 1

The lesson allowed me to express
my opinion regarding the culture
of Colombia and the USA
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To conclude, this sub-category is relevant for this study as expressing cultural
knowledge represents the capacity to use the target language to express what undergraduates
knew about their own and the culture of the target language. As expressed by Goldstein (2015),
culture is bounded to language. In this sense, we can say that undergraduates used the language to
express their cultural knowledge in relation to the topics presented.

Developing cultural understanding. This sub-category is featured by the possibilities
the lessons offered to develop cultural understanding in undergraduates by interpreting, relating,
and communicating cultural differences and similarities. In this sense, we can help
undergraduates to create relationships between their own and the culture of others by comparing
them (Sercu et al., 2005). Hence, students can be benefited from creating this relationship in
terms of recognizing and valuing their own culture as the basis for understanding and respecting

the cultures of others. The following are evidences from students’ artefacts (see Picture 7).
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Picture 7

Students’ artefacts, lesson 1, activity 3
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Picture 7 demonstrates the previous statement as undergraduates were relating not only
cultural differences and similarities in relation to colonization, but also behaviours and beliefs
regarding these aspects. According to Rico (2011), achieving intercultural communication is to
consciously create relationships between cultural aspects such as: differences, similarities,
beliefs, attitudes, behaviours, skills and language. Indeed, this will contribute to undergraduates’
awareness on the cultural aspects previously mentioned. Further evidence from these statements

are presented in the following excerpts selected from the field notes.

Students share their comic strips from the last activity, the students explain:

YB: “This is a real story, Starbucks. Long lines to buy a coffee when the people sell
the same coffee for 500 pesitos. People in Colombia lack personality” [sic]
Teachers’ field notes — Lesson 1

The teacher asks students about their knowledge regarding the FTA:

JA: “There is a military agreement. The USA send army, soldiers to fight to FARC”
DC: “The USA helps Colombia to fight drug trafficking”

JA: “Colombia needs dollars” [sic]

Teachers’ field notes — Lesson 3
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The previous excerpts exhibit how undergraduates compared and looked for similarities
in relation to the cultural content presented in the lessons. Based on Crawford-Lange & Lange
(2010) integrating culture into the EFL classroom allows students to transform their cultural
understanding by interacting with new linguistic situations related to cultural aspects. The authors
further state that this is possible when students are consciously expressing their own
understanding of the cultural content presented. Regarding these aspects, information from the
surveys on students’ perceptions reveals that undergraduates reflected on cultural aspects
developing understanding of the culture from the USA and relating it to their own culture (see
Graph 12).

Graph 12.

Survey on students’ perceptions — Lesson 2

Cultural content of the lesson
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To sum up, this sub-category is a response to our research question in the sense that the
lessons provided opportunities to develop cultural understanding in undergraduates. To this
respect, Byram (as cited in Rico, 2011), asserts that “even the exchange of information is

dependent upon understanding how what one says or writes will be perceived and interpreted in
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another cultural context; it depends on the ability to decentre and take up the perspective of the
listener or reader” (p. 133). Therefore, to be able to achieve successful communication, one needs
to be aware on the fact that language carries not only information but cultural background that

must be respected and valued.

This category greatly contributes to answer our research question as it helps to
understand how undergraduates, through cultural content, made progress in their EFL learning.
This was achieved because undergraduates were relating their knowledge about their own and the
cultures of others to reach different learning goals. In other words, the duo made of culture and
language, included in the customized lessons, was fundamental as language served as a basis to
express cultural knowledge and to develop cultural understanding. To this respect, Gmez
(2015), based on Tudor’s (2001) ideas, asserts that the cultural aspects explicit in the use of the
language should be immersed in the lessons. Additionally, we can say that including cultural
content in the customized lessons significantly contributes to EFL learning, as Crawford-Lange
& Lange (2010) state “this integrated manner of teaching language and culture supplies a content
for language use” (p. 261). Thus, we observed that the lessons motivated and helped students
learn to respect and value their own and the culture of others. This means that for students to
achieve a more successful and meaningful communication, the material offered should be the

most suitable to achieve both, cultural goals and language learning goals.

Addressing learning styles and learning strategies. In this category, the main basis to
support our findings is the fact that the activities presented in the customized lessons cater for
undergraduates’ learning styles and provide learning strategies to reach English learning goals.

To this respect, Keefe (1979) characterizes learning styles as “cognitive, affective, and
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physiological factors that serve as relatively stable indicators of how a learner perceives, interacts
with, and responds to the learning environment” (p.4). This aspect is fundamental as our
undergraduates have different learning styles and the activities proposed were developed
following these ideas. Moreover, Oxford (2003) asserts that “L2 learning strategies are specific
behaviours or thought processes that students use to enhance their own L2 learning” (p. 8).
Having Oxford’s (2003) ideas in mind, learning strategies are important in EFL learning as

undergraduates become more conscious about the use and application of them in the lessons.

Considering learning styles in EFL learning. This sub-category represents how the
lessons address the different learning styles. Concerning this aspect, Oxford (2003) claims that
“learning styles are the general approaches -for example, global or analytic, auditory or visual -
that students use in acquiring a new language or in learning any other subject” (p. 2). This means
that each student learns in a different way according to specific behavioural and biological traits.
To this respect, Dunn and Grigs (1988) assert that “learning style is the biologically and
developmentally imposed set of characteristics that make the same teaching method wonderful
for some and terrible for others” (p. 3). Having these ideas in mind, Picture 8 shows a set of

activities presented in the lessons that aimed to fit undergraduates’ different learning styles.
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Picture 8

Students’ artefacts, different lessons, learning strategies
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The previous excerpts from the customized lessons showed the different learning styles
addressed via the activities proposed. According to Dunn and Grigs (1988) and Ehrman and
Oxford (1990) there are different dimensions that entail the different learning styles which
significantly intervene with the learning of a foreign language. With these ideas in mind, the
different activities are situated to suit undergraduates’ different learning styles. Furthermore, we
found evidence in the field notes in which addressing learning styles contributed to complete

undergraduates’ learning goals.

Students talk about the importance of images. MM and JL say that it is easier to
complete the exercises with images. In addition SG and GP think that mind maps are
helpful to organize ideas.

Teachers’ field notes — Lesson 1
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Teacher asks students about the activities:

DC: “It is difficult to learn these concepts in English. The audios, the images and the
activities helped me to understand”

ML: “We completed the exercises using the context (filling the gaps activity). Then
we check with the audio. It was faster”

MA: “In my case, | like to listen to music. For this, | liked this class” [sic]
Teachers’ field notes — Lesson 2

Achieving the learning goals is possible by taking into consideration that all students
learn differently. According to Nufiez and Téllez (2009), one of the most important factors to
attain the goals of a course is to tune the activities to suit students’ different learning styles.
Based on the authors, the activities were designed to contribute to the achievement of learning
goals in undergraduates by taking into consideration the different learning styles. In this regard,

the surveys on students’ perceptions catered this concern (see Graph 13).

Graph 13

Survey on students’ perceptions — Lesson 1 and Lesson 2
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To sum up, this sub-category was related to our research question as learning styles was
considered a fundamental issue to achieve good results in EFL learning of undergraduates from

the ELT programme. Regarding this concern, Nufiez et al. (2004) explain that “materials should
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explore students’ personalities, learning styles, language development expectations, likes,
dislikes, needs and the contexts they are embedded in” (p. 132). In this sense, the customized
lessons presented contributed to address undergraduates’ learning styles and consequently help to
improve their EFL learning.

Applying learning strategies in EFL learning. This sub-category is featured by the
opportunities undergraduates had to develop the diverse activities presented in the customized
lessons throughout the conscious use of the learning strategies. To this respect, Oxford and
Ehrman (1995) define second language learning strategies as “specific actions, behaviours, steps,
or techniques [...] used by students to enhance their own learning” (p.8). Having Oxford and
Ehrman’s (1995) ideas in mind, the different activities proposed in the lessons were thought to be
developed following specific learning strategies according to the goal of the activity. Graph 15
demonstrates how the learning strategies helped a great part of undergraduates to achieve
learning goals. Even though some of the undergraduates were neutral about these learning

strategies, there was not any negative perception regarding this aspect.

Graph 14

Students’ artefacts — Self-assessment survey
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For this study, making undergraduates reflect and become aware of their own process
was essential as they realized the importance of the use of the learning strategies. This process
reflects that undergraduates were becoming reflective regarding their learning. As stated by
Ormrod (2004) this process entails “people’s knowledge of effective learning, and cognitive
processes and their use to enhance learning” (p.358). During the intervention, undergraduates
accomplished the learning activities and achieved the learning objectives through the use of those
learning strategies. The following excerpts from teachers’ field notes exemplify how
undergraduates became aware of the learning strategies and consciously applied them to develop
the activities.

Students talk about the learning strategies provided in the lessons:

ML: “Learning strategies tell us what to do in the activities”

SG: “Nice strategy to use mind maps and the learning strategy semantic mapping”
DC: “We remember the vocabulary from the previous lessons. We use similar
learning strategies, so we feel familiar with the topics in the lessons” [sic]
Teachers’ field notes — Lesson 1, 2 and 4

We also confirmed the information previously presented by means of the surveys on
students’ perceptions that reflect how undergraduates completed the different activities by
applying the learning strategies consciously (see Graph 16). To this respect, Oxford (1996),
claims that learning strategies are “specific actions taken by the learner to make learning easier,
faster, more enjoyable, more self-directed, and more transferable to new situations,” (as cited in
Richards & Lockhard, 1996, p. 63). The application of these actions discussed by the author

significantly contributed to the development of the activities.
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Graph 15.

Survey on students’ perceptions — Lesson 2, Lesson 3 and Lesson 4

The learning strategies
provided by the activities
allowed me to express my
opinion from a video and

an audio about the
electoral systems in

Colombia and the USA

The learning strategies
provided by the
activities allowed me to
express my opinion in
a plenary session

The learning strategies
provided by the activities
allowed me to express my

opinion in a written
paragraph.

= Need Improvement
® Need Improvement
Neutral
Neutral
Good Good

/ -~
”~ |

Source: Personal Creation

® Need Improvement = Neutral Goc

The main purpose of this sub-category is to make undergraduates become aware of the
use of the learning strategies. Concerning this fact, Chamot and O’Malley (1994) affirm that
“students who use strategic approaches to learning will comprehend spoken and written language
more effectively, learn new information with greater facility, and be able to retain and use their
second language better than students who do not use learning strategies” (p.11). One of the
objectives of these lessons was to contribute to EFL learning among undergraduates by making
them more reflective about their learning processes.

To sum up, this category helps to answer our research question in the sense that both
learning styles and learning strategies represent two important aspects in EFL learning among our
undergraduates. Addressing learning styles represents the fact that all the students learn
differently. By catering these differences in their learning styles, undergraduates’ learning is

boosted. Furthermore, the application of learning strategies contributed to EFL learning as it
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enables undergraduates to become independent leaners by reflecting and applying the different
strategies to achieve their learning goals. Having these ideas in mind, these two factors represent
a great deal for this study as they indeed improved undergraduates’ learning significantly.

Along this chapter, we presented the stages and procedures of the data analysis.
Moreover, the information gathered through three different instruments and supported with
evidence and pertinent theory, allowed us to state the research categories and sub-categories that
emerged from this analysis. Therefore, it was possible to show how the development and
implementation of customized lessons contributed to EFL learning among undergraduates from
the ELT programme at Universidad de la Amazonia. In the following chapter, we present the

conclusions, pedagogical implications of the findings, and the limitations of the study.
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Chapter V
Conclusions and Pedagogical Implications

In this chapter we present the most important findings followed by the pedagogical
implications this study had in our teaching practices, and its limitations. In doing so, we present
the contributions we found for each one of our three theoretical constructs: materials
development, culture and EFL learning. These results and implications are based on the research
question how do the development and implementation of customized lessons with cultural
content contributed to EFL learning among undergraduates from the ELT programme at
Universidad de la Amazonia?

Designing and implementing materials anchored by principles is an essential endeavour
to maximize students’ interaction in the target language. Nufiez and Téllez (2009), Nunez et al.
(2004) and Tomlinson (2010) explain the benefits that MD principles have for students and
teachers alike. As great concern for this study we selected four MD principles as basis for the
design of the customized lessons.

First, the content is relevant and useful to the learner. For our study this principle
contributed to encourage undergraduates to take part in the lessons as they were related to their
realities and interests, and provided useful language to communicate during the lessons. Second,
provide a variety of activities, attractive presentation and appealing content. This principle entails
three different elements that aim to achieve impact to foster materials’ effectiveness. Variety of
activities engages students as they break up with the routine and the repetition of the same
classroom activities. This principle deals with catching undergraduates’ attention by offering an
appealing layout. Appealing content is related to the importance the content had in

undergraduates’ lives. The third principle, refers to students’ self-investment. Here the lesson
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provided a set of strategies to help undergraduates to achieve learning goals by themselves. The
last principle in this category is to offer communicative opportunities that allowed
undergraduates to take advantage of the opportunities provided in the lesson to express and
communicate their thoughts, ideas and opinions in the target language.

Fostering cultural knowledge and understanding is the second main finding of our
research study. To this respect, as argued by different scholars, language and culture cannot be
perceived separately. Consequently, the lessons should be planned and designed under this line of
thought to motivate students and encourage them to communicate in the target language. Based
on this information, two main sub-categories contributed to answer our research question. Firstly,
expressing cultural knowledge. As claimed by Alvarez and Bonilla (2009), Byram (1998), Byram
and Risager (1999), Goldstein (2015), Kramsch (1998), Rico (2015), culture is surrounded by
language as it is the main means to communicate between cultures. For this reason, expressing
cultural knowledge is conceived as the capacity undergraduates had to express their thoughts in
relation to their own and others’ culture in the target language. Consequently, this becomes
essential to develop cultural understanding as undergraduates benefit in terms of recognizing and
valuing their own culture as the basis for understanding and respecting the cultures of others.
Secondly, developing cultural understanding was necessary as undergraduates had opportunities
to become aware of the fact that language is not only a way to communicate a message but also a
means to understand and reflect on the different cultures.

Finally, the third main concern in this research study is addressing both learning styles
and learning strategies. Chamot and O’Malley (1994), Nufiez and Téllez (2009), Oxford (1994),
Oxford (1999), Oxford and Ehrman (1995) and Tomlinson (1998) agreed in the importance of

addressing learning styles and providing learning strategies to achieve better results in the EFL
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learning of undergraduates. Firstly, considering learning styles refers to students’ specific
learning traits that intervene in the learning processes. Taking into consideration that all students
learn differently, catering these learning specific needs represents a great deal for the
undergraduates. Secondly, the application and conscious use of learning strategies is a
fundamental endeavour to achieve better results in EFL learning as undergraduates became more
reflective about their learning processes by applying the learning strategies proposed in the
lessons.

To sum up, the literature review and the three research categories that emerged in this
research greatly helped us to answer our research concern. The three categories are tightly related
and provided valuable insights in relation to the designing of the customized lessons, the cultural
content and EFL learning of undergraduates from the ELT programme at Universidad de la
Amazonia.

The development of this project let us the opportunity to explore how from our
profession as English teachers we can build a better society. We embark on the MD journey with
the idea of experiencing a transformation in our teaching practices. Following the MD path
invites us to reflect on our teaching context and students’ needs. Creating these customized
lessons represented the opportunity to be involved in the systematic process of adapting and
creating materials to have great contribution in our undergraduates’ EFL learning. Furthermore,
this project also allowed us to explore the relationship between culture and language and how this
is indeed a great deal for language learning. Regarding students’ EFL learning, we can assert that
taking into account learning styles and providing learning strategies allowed undergraduates to

become aware of their learning preferences and how this influences their EFL learning.



CUSTOMIZED LESSONS FOR EFL LEARNING 87

Having developed this research study contributed to our ELT community in different
aspects. The most important implication this study had on our undergraduates was the fact that
these lessons contributed to both, having culture as an essential aspect to express ideas and
thoughts and taking part of the different learning activities that helped undergraduates to improve
and develop a better EFL learning. This research study sought to contribute to the ELT
community from Universidad de la Amazonia in the sense that the finding of the current study
may help teachers and students in making wise decisions when planning, designing and
implementing the lessons in the EFL classroom.

Limitations

There were several issues that hindered the development of the project. In spite of
having developed an intervention schedule, during that time the whole ELT programme was
working on the accreditation process, and undergraduates didn’t attend classes for two weeks.
This delayed the intervention and made it difficult to cope with the deadlines proposed. Another
important hindrance was time, while developing the intervention phase, undergraduates
sometimes took more time than expected to develop the activities; this situation made us extend
the intervention to the next day. In addition, developing the lesson was a time consuming process
that involved a constant adjustment process to fit time and undergraduates’ expectations.

Further Research

Our research study posted different issues regarding MD, culture and EFL learning.
There is an increasing need to continue exploring the importance of developing customized EFL
materials with cultural content and its implementation in the language classroom. In this sense,

these can be further research questions: How do teacher-designed materials focused on cultural
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aspects promote undergraduates’ cultural awareness? or, how do teacher and student-created

materials focused on deep cultural issues foster undergraduates’ intercultural awareness?
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Appendix A

Likert Scale Survey

Likert Scale

# | Literoture Our Research New Statements

t | Commercial textbooks fail fo engage | found English textboaks interesting and
and mativate fearmers. Duarte & motivaling.

| Escobar (2007)

2 | English textbooks used in Colombis are | The use of English textbooks
not infellectually simulating and Fmit encourages me fo reflect and create
leamers’ creativity, Mufioz (2009) things in English.

3 | Lessons from @ course book can resulft | Using textbooks make my leaming fime
in ineffective lesson hours. Ocak ef al more effective,

| (AOa)

4 Leamers need visual eand audio sources | Audiowsual malenals (pictires, videos,
to leamn new vocabulary. Ocak ef af audio recordings, efc.) help me to learn

| (20700 nevr vocabulary.

5 | Learners native culfures affect how they | Talking about my own culfure motivates
perceive foreign culfures and me fo leam English.

| languages. Casfafieda (2012)

& | Risks and benefits of Implementing L1 Talking about American culture
culture into L2 language learning motivales me to learn English.
materials, Meraji and Zamanian (2014)

7 | Learmars need the training in the use of | | use a lof of strafegies (taking notas,
approprigte sfrategies fo fosfer reading | asking for clarifications, cooperating with
comprehension. peers, fransiating. efc) fo leam more

effectively.

& | Create and select matenals fo fosfer Matenals used by the teacher motivate
leamers’ motivation. Duarfe & Escobar | me info English classes
{2007)

9 | Selection of appropriate matenals Matenals adapted by the feacher are
{pubiished, adapled creafed) for approprate for my languags leaming
English lessons. Duarfe & Escobar

| (2007}

10 | Customized/adapted language leaming Teacher provides appealing matenals
matenalk foster learners’ motivation and thaf fif my inferests.
language learning. Duarte & Escobar
(2007}, Mufioz (2009}, Bautista (2012),

Castafieda {2012), Meraji and Zamanian
(2014)

Develaped by Henry Alvarez & Hars Ovledo &
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UNIVERSIDAD DE LA AMAZONIA
ENGLISH LANGUAGE TEACHING PROGRAM
BASIC ENGLISH I GROUP A - NIGHT

Project: The Contribution of Customized Lessons with Cultural Content to EFL Learning
among Undergraduates from Universidad de la Amazonia
Master of Arts in English Language Teaching
INSTRUCTION

Read each one of the statements and mark with (X) just one option according to your

situation.
Strongly Disagree Neutral Agree  Strongly
disagree
1. English course-books are D
interesting and motivating.

2. English course-books encourage
me to reflect and create things in
English.

3. Course-books make my learning
time more effective.

4. Audiovisual materials (pictures,
videos, audio recordings, eic.)
help me to learn new vocabulary.

5. Talking about my own culture
motivates me fo learn English.

6. Talking about foreign cultures
motivates me to learn English.

7. Using strategies (taking notes,
asking for clarifications,
cooperating with peers,
translating, etc.) help me to learn
more effectively.

=
[
L
[
[l
L
[

Ooooo Oood
OoOooOoo0 oo
Ooooo oo

OO0 O O

8. Maferials used by the teacher
motivate me into English classes.

9. Materials adapted by the teacher
are appropriate for my language
learning.

O O
O O
O O
O O
O O

10. Teacher provides appealing
materials that fit my interests.

[
[
[
[
L

Developed by Henry Alvarez & Hans Oviedo G.
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Appendix B

Consent Letter

Universidad Surcolombiana
Facultad de Educacidn
Maestria en Diddctica del Inglés
Carta de consentimiento informado

Titulo del proyecto de investigacion:

The Contribution of Customized Lessons with Cultural Content to EFL Learning among
Undergraduates from Universidad de la Amazonia

Nosotros, Hans Humberto Oviedo Gémez y Henry Alberto Alvarez Guayara, estudiantes de la
Maestria en Diddctica del Inglés, nos encontramos realizando una investigacién como requisito de
grado. El objetivo de la investigacion es demostrar la contribucién de materiales personalizados en
el aprendizaje del inglés a través de contenido cultural.

Para el desarrollo de este estudio requerimos de su participacién mediante la respuesta de
cuestionarios, encuestas y grabaciones audio-orales.

Su participacién es voluntaria y si desea retirarse no tendrd consecuencias negativas de ninguna
naturaleza. El informe final de la investigacién no hara referencia a los nombres de los estudiantes
ni a ninguna caracteristica que los identifique. La informacién recolectada y los andlisis
correspondientes solamente se utilizardn para responder a los objetivos del proyecto. Copia del
informe final reposard en la Universidad, la cual ha sido informada sobre el desarrollo del
proyecto.

Fecha:

Nombre del estudiante

Firma
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Appendix C

Lesson 1. The origins of two different cultures, Colombia and the USA

UNIT 1
Lesson 1

The origins of two different cultures, Colombia and the USA

Student’s name:

Taiee frem ke Seww provplnpkin do b bgalnadeitrnee bep bae “Sra W [0 e 1 e S W B hdal

General Objective

To apply reading comprehension strategies through contrasting the historical backgrounds from Colombia and
America

Specific Objectives

To explore vocabulary related to the history of both countries,
Li5A and Colombia

To discover and use now vocabulary related to the conquest of
Colombia and America in context

To identifv specific of detatled information about historical facts

To reflect upon colonization in our context

[

Developed by Hans thiede and Heary Alvares
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THEORETICAL FOUNDATIONS

Research Question

Pedagogical
Intervention

Material Development
(M.D) Framework

Contextualized
Principles for MD

Theory of the nature of
the Language

Theory of Language
Learning

Teaching Approach

How do the development and implementation of customized lessons with cultural
content contribute to EFL learning among undergraduates at Universidad de la
Amazonia?

The development and implementation of customized lessons with cultural content to
EFL learning.

Nufiez and Tellez (2009) Essential Components in the process of creating and
adapting didactic learning and Nufiez, Téllez, and Castellanos ( 2012) A framework
for MD

* The learner must perceive materials as meaningful and useful.

* Achieve impact thorough novelty, variety, attractive presentation, and appealing
content.

Materials enable students to develop self-investment.

* Materials should offer plenty of opportunities to communicate in the target language.
Based on Tomlinson, 1998

Culture and ideology perspective:

The visions of theory of the nature of language underlying this unit are the linguistic,
functional and self-expression. In addition, the culture of a particular social group is
represented by the language this group holds. In the same line of thought, Brown
(2001), Tudor (2002), Stevick (1989) and Norton (1997), as cited in Tudor (2001),
state that “learning a language implies learning the culture of the language” (p. 1).
Language is determined by socio-cultural issues. The inclusion of culture in both,
programme design and teaching, determines learner’s capability to use language in
meaningful and contextualized situations.

Analytical Learning:

As stated by Nuiiez (2011), Using analytical learning to develop this unit will foster
the use of deductive analysis. With this idea in mind, Learners pick up language
features and develop language knowledge on their own. In the same line of thought,
Tudor (2001) adds that the use of analytical learning promotes the development of
the cognitive skills necessary for language learning. In addition, the use of this
language learning theory in this unit, as stated by Tudor (2001) will contribute to
perceive language as a communicative system.

Content-based Instruction.
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What do you know about Conquest?

1. Match the vocabulary, definition and pictares by using colors.

Someone who travels from one place to another

because of his'her religious belief
b. Wealth A powerful country
A new land under the immediate political control of a
¢. Pilgrim

country

A Spanish explorer who helped to discover the new

d. Conguistador [ . ¥
continent for economic or political reasons

A great guantity or store of money, valuable

¥ tl : .
e Settlers possessions, property, or other riches
f. Empire A person who 18 born in 8 particular place or country
g Native A group of people who establish a settlement into a

new country or area

Developed by Hans Oviedo and Henry Alvare 3
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Contrasting the USA and Colombia!

2. Use the words from the previous activity to complete the following passages about the colonization in
Colombia and America,

America Colomhbia

People from England began to look for new lands in The Spanish began to send (d) o
America. Some people established (a) colonies in establish new settlements and colonies in the new
these new lands. The English wanted to find gold, world. Among them, (&) were a group

trade goods, and lands to increase their (b) of Spanish explorers who were looking for fortune
and opporlunities. The Spanish empire sometimes

Each colony had its own unigque history on how it supported these people because they wanted riches
was founded. Many of the colonies were founded by and wealth.

() who were looking for religious
freedom. These people had to move from their The powerful Spanish (f) s
countries because of their religious beliefs, These constantly attacking the (g)

colonies were able to survive many hardships thanks wha were the people who lived in those lands.
to the help of the natives,

dersta

3. Work in groups of 3 students. Relate the passages about Colombia and America Colonization and your
previous knowledge to design a “Mind Map™. Then, present yours to the whole group.

P — — — — — — S S S S S S S — i — S e S S S S S — — — — —

Colonization

l Colombia ]

S0 S S il
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Reflecting on How to express Facts!
What is a Historical Fact?

A historical fact is something that was true and it is relevant for a country
or a culture,

Example:
Pilgrims were people lnoking for new land
Conguistadors traveled from Spain

Because all these historical facts happened a long time ago, it 1s important
to use the appropriate words to express that it happened in the past,

For example: traveled expresses that the action happened in the past while
travel expresses that the action is currently happening.

| S —————
4. Using the explanation above complete the chart writing down historical facts regarding the given elements
from each country. Use information from the previous readings and your own knowledge.

Fact about USA Colombia

Origin

Settlers

Purposes

MNatives

f.l.;-l'n:'nrrl;-g'g." ."r_-.' Hans Oiedo and ”._'.'.'r_r Ah EPET 5
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Let’s represent your thoughts!

The Comic Strip
A comic strip is 2 sequence of drawings, The drawings are organized in panels. The panels are related to each
other.
T TWO... ) \THE. GARFIELD
(m THREE ... \Q.mnuﬂur

e me i mom e B

1
!
! T GRS, 122

Cormic strips are designed o show humor or shorl narrative.

Comics often use text in Balloons to express the narrative, dialogues and ideas of the characters.

Dialogoe balloon

Thought Balloon

Narrative

Onomatopoeia

Types of text in a Comic Strip

Expresses conversations or
dialopues hetween characters

Expresses character ideas and
thoushts

s O

Expresses someone else is narrating the events
on the panel

Imitate sounds of the actions in the panels

Developed by Hans Oviedo and Henry Alvare g
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Appendix D

Lesson 2. The electoral system in the USA and Colombia

UNIT 1
Lesson 2

The electoral system in the USA and Colombia

Student’s name:

Tfhupmhlw mwmrr.cmmhrgws’nw = lgps v, deepaarwel comvp
gl R ot =R vt it T e DAY Srcin-Bikecvrts-Techea Figgy- Bge-thi- ey wi-

el = Fl %Amld-ﬁﬁ'?wfhﬂ'u'&ﬁ-h'— A T TrarEHE M ol =
JEE VesalMabaeANF g w1 nive =diehdkvesl = OO EMARQ M Do T Mars | vtk O oA lpoal 08T g

General Objective

To state a personal point of view rc-,ga.niing the clectoral systems from the USA and Colombia while watching
to a video-clip

Specific Objectives

To explore vocabulary related 1o the electoral system in the USA
and Colombia

T discover and understand the electoral system in the USA and
Colombia

To promote and foster a better understanding about both electoral
Syslems

Developed by Hans Ovledo and Henry Alvarez 1
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THEORETICAL FOUNDATIONS

Research Question

Pedagogical
Intervention

Material Development
(M.D) Framework

Contextualized
Principles for MD

Theory of the nature of
the Language

Theory of Language
Learning

Teaching Approach

How do the development and implementation of customized lessons with cultural
content contribute to EFL learning among undergraduates at Universidad de la
Amazonia?

The development and implementation of customized lessons with cultural content to
EFL learning.

Nufiez and Tellez (2009) Essential Components in the process of creating and
adapting didactic learning and Nufiez, Téllez, and Castellanos ( 2012) A framework
for MD

* The learner must perceive materials as meaningful and useful.

* Achieve impact thorough novelty, variety, attractive presentation, and appealing

content.

Materials enable students to develop self-investment.

* Materials should offer plenty of opportunities to communicate in the target language.
Based on Tomlinson, 1998

Culture and ideology perspective:

The visions of theory of the nature of language underlying this unit are the linguistic,
functional and self-expression. In addition, the culture of a particular social group is
represented by the language this group holds. In the same line of thought, Brown
(2001), Tudor (2002), Stevick (1989) and Norton (1997), as cited in Tudor (2001),
state that “learning a language implies learning the culture of the language” (p. 1).
Language is determined by socio-cultural issues. The inclusion of culture in both,
programme design and teaching, determines learner’s capability to use language in
meaningful and contextualized situations.

Analytical Learning:

As stated by Nuiiez (2011), Using analytical learning to develop this unit will foster
the use of deductive analysis. With this idea in mind, Learners pick up language
features and develop language knowledge on their own. In the same line of thought,
Tudor (2001) adds that the use of analytical learning promotes the development of
the cognitive skills necessary for language learning. In addition, the use of this
language learning theory in this unit, as stated by Tudor (2001) will contribute to
perceive language as a communicative system.

Content-based Instruction.

Developed by Hans Oviedo and Henry Alvarez 2
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What do you know about the Electoral system?

1. Match the vocabulary, definition and pictures by using a different highlighter.

L5
District i

3

Represents the quantity of
electors a specific arca has

People who are able to vote in a
specific district, they are also Candidates
Enown as volers

Are autonomous territories that

President-elect
belong to a country
Electors Are people whulwam to
become president
States Winner of the Election Day

Developed by Hans (viedo and Henry Alvarez 3
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The USA Electoral system!

2., Watch mdmulmthnaudhnbuul“ﬂuﬂn_gn US President™ and fill in the gaps with the correct

word from the box.
I counted | states | president |  responsibility |
!- T !- vote A system -!

together : candidate

of the United States. Unfortunately, the US election (b)
isn’t that simple.

on Election Day,
| but this is not the case. Elections are not decided by the total or popular vote, but individual (d)

Let me explain. .. it starts with your (g) on Election Day. Your vote for president
and the vice-president, you get one choice. Then all the votes in your state are (f)
The candidate with the most statewide votes becomes the (g) your state
supports for president.

3. After reading the passage above, complete the following information. Then answer the three
questions according to your beliefs and perceptions. Share your answers.

STATEMENT - REASON

Voting is a big responsibility because. ..

=

US election isn’t simple because. ..

=

To become the president of the US, the candidate needs to. ..
™=

Developed by Hans (viedp and Henry Alvarez 4
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How Americans elect their president!

4. Watch and listen to the video. Arrange the statements from “a™ to “e” accord the order you
hear them.

a. Then on the following January 28" the president elect is sworn in as
the next president of the United States.

b. That candidate receives all the collectors from your state.

¢. So, let’s recap... your vote helps your state choose a single candidate.

—_ |
=] =
—a

Colombian Electoral system!

ﬂ e e e e i
Learnine S T ) e 0 DR B edin oo ) [l G
- Learning Strafegies: Using an audio 1o cormplele a passape

5. Now, listen to the andio “Colombian Electoral system™ and fill in the gaps with the correct word

from the box.
__ fath | population |  democrsey | voles |
| problems | vice-president | political | constitution |

—— —— —— —— o ——— ————— ————————— i ————————
COLOMBIAN ELECTORAL SYSTEM
Voting is fundamental for (i) democracy . However, Colombian electoral system has several
(a) that make it ineffective, even though voting is a big responsibility for
every citizen, more than 50% of the Colombian (b) that are able to vote
don’t do it.

According to the Colombian (c) . Colombians under 18 years old that

have registered their LD to vote are able to do it for president and (d)

Developed by Hans (viedo and Henry Alvarez 5
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| To win the elections the candidate has to win the majority of the (e) of all the |

population registered.
The reason why people in Colombia don’t vote 1s that they have lost (f) in the

political parties and candidates, as they have been ruling over this country for more than 100
| years, and Colombians continue facing the same social, economic and (g) problems.

%

6. Listen to the audio “Interviewing a candidate". Then answer these three guestions according to your

heliefs and perceptions.

Understanding both Electoral Systems! Have you say!
51 O TR RN T ST "
| expressions bank |
I From my point of view... I disagree... I
[ibeiover: ____ Colomblans arciren’t aware.. _1um n dissgreement... __ |

1. Do you think Colombians perce.i;e vnrtihg as a serious respnns{biiity? W‘hy"
=R

2. Do you think the electoral system in Colombia is simple or complex? Why?
=

3. Do you think the candidates in Colombia are the most suitable for pusiti-::m?y?

ey

Developed by Hans (hviedo and Henry Alvare: &
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Images taken from
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Appendix E

Lesson 3. The relationship between Colombia and the USA. The Free Trade Agreement

UNIT 1
Lesson 3

The relationship between Colombia and the USA
The Free Trade Agreement

Stondent’s name:

U.S. - Colombia
Trade Agreement

-

Tt frowmi Age S wasie SrdbenaipAns So sl ioadiirai st p-Jos Penaihc I daoe I 5 2ol TS TG0

General Objective

To state a personal point of view regarding the advantages and disadvantages of the Free Trade Agreement
(FTA) between the USA and Colombia in a written paragraph

To explore vocabulary related to the Free Trade Agreement
berwesn the USA and Colombia

To understand and analyze the FT A advantages and
disadvantages for Colombia and the USA

To recognize the advantages and disadvantages of the FTA in
both countries

oy

Develaped by Hans Oviedo and Henry Alvarez
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THEORETICAL FOUNDATIONS

Research Question

Pedagogical
Intervention

Material Development
(M.D) Framework

Contextualized
Principles for MD

Theory of the nature of
the Language

Theory of Language
Learning

Teaching Approach

How do the development and implementation of customized lessons with cultural
content contribute to EFL learning among undergraduates at Universidad de la
Amazonia?

The development and implementation of customized lessons with cultural content to
EFL learning.

Nufiez and Tellez (2009) Essential Components in the process of creating and
adapting didactic learning and Nufiez, Téllez, and Castellanos ( 2012) A framework
for MD

* The learner must perceive materials as meaningful and useful.

* Achieve impact thorough novelty, variety, attractive presentation, and appealing

content.

Materials enable students to develop self-investment.

* Materials should offer plenty of opportunities to communicate in the target language.
Based on Tomlinson, 1998

Culture and ideology perspective:

The visions of theory of the nature of language underlying this unit are the linguistic,
functional and self-expression. In addition, the culture of a particular social group is
represented by the language this group holds. In the same line of thought, Brown
(2001), Tudor (2002), Stevick (1989) and Norton (1997), as cited in Tudor (2001),
state that “learning a language implies learning the culture of the language” (p. 1).
Language is determined by socio-cultural issues. The inclusion of culture in both,
programme design and teaching, determines learner’s capability to use language in
meaningful and contextualized situations.

Analytical Learning:

As stated by Nuiiez (2011), Using analytical learning to develop this unit will foster
the use of deductive analysis. With this idea in mind, Learners pick up language
features and develop language knowledge on their own. In the same line of thought,
Tudor (2001) adds that the use of analytical learning promotes the development of
the cognitive skills necessary for language learning. In addition, the use of this
language learning theory in this unit, as stated by Tudor (2001) will contribute to
perceive language as a communicative system.

Content-based Instruction.

Developed by Hans Oviedo and Henry Alvarez 2
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What do you know about the Free Trade Agreement?

1. Draw a line to match the vocabulary with the corresponding definition.

formal agreement between taxes to imported products to the action of buying and
two countries protect local products selling goods

Custom-duty

the payment workers receive for their an exchange mechanism in which
work sellers and buyers interact

Developed by Hans Oviedo and Henry Alvarez 3
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Economic Agreements between Colombia and the USA

2. Read the following passage. Then think
them down using key words.

e T Ta DT i
.earning Strategy: Ch

dn ot 2 e

of 4 advantages and 4

Free Trade Agreement (FTA)
A good example of the partnership between Colombia and the USA is the Free Trade
Agreement (FTA). The purpose of this agreement is to open the markets in both countries to

eliminate the barriers of international trade of goods and services. This agreement was signed

in October 12%, 2011. As it sounds, this agreement would bring great advantages for both

countries. However, some analysts consider or think it will also bring disadvantages.

Q' p, COLOMBIA Q0 p
T . TRy,
&F{%’iﬂi‘_ﬁgi—‘} Advantages Disadvantages [t 1 Lg’?;%‘

The USA

Advantages Disadvantages

Developed by Hans Oviedo and Henry Alvarez
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FTA Advantages and Disadvantages

3. Read the following statements and identify if they are advantages or disadvantages for each country.
Put a tick *v ™. Underline those that are similar to the ones you stated in the previous activity.

O N

a. The FTA opens for Colombia the world's largest market in goods and
services.

b. The FTA brings stability to Colombia by raising the number of exports and
by providing more jobs.

¢. The FTA makes 99% of Colombian products in the United States duty-free. =——— ——

d. Products from the United States are cheaper (they do not need to pay custom
duties as well). —rm——

e. U.S.—Colombia Trade Promotion Agreement (TPA) is going to support
more American jobs, increase U.S. exports, and give advantages to US

f. 1.5 products are cheaper than Colombian because most of American
exports are duty free.

g. The FTA would push Colombia to lower minimum wage —_———

h. The FTA will make traditional customs such as medical knowledge, natural
recourses, and agricultural practices illegal. = 2

i. The FTA will allow multinational corporations to exploit natural resources.

J- The FTA support only large-scale agro-export industries, Small farmers and
producers lose money. PR

k. There is not guaranteed that Colombian exports have an advantage because
the USA currently has FTA with other countries. ——e——

I. Cultural and ethnical groups lose their status as the FTA requires changes in
the constitution to be able to exploit their lands. —_—

m. The FTA causes unemployment on the USA. e ez o

Developed by Hans Oviedo and Henry Alvarez 5
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Reflecting and stating a position about the FTA

g Learning Strategies: Following a model to write an opinion paragraph
4. Write a paragraph. Make sure you include a clear topic sentence, at least two supporting ideas and a
conclusion.

W —— —— -

Do you remember... I

A topic sentence is very useful for organizing a paragraph because it states what the entire text is about. A |
good topic sentence should be a general sentence that presents the topic cleardy, |

What are the supporting ideas? :

Supporting ideas are the back-up sentences for the topic. A good supporting idea should be a specific sentence i
that helps to support the topic in detail. Its possible with an academie source. |

What is a conclusion? |
A conclusion is the closing idea that reflects & complete summary of the paragraph.

You may need to use some of these expressions...

Te give Youlr Spifions Te izt vor ideas Ta conclude Yodr paragraph

1

r T " r ~y = - ¥ "
& 'mosure Ehate-: s Firstly, Secandly, ﬂ.rruiiy ;"l fr shart ..
*  'm convimced thak--: | & Mexe L_- To sum up, -
r r
= Asl see fb, - |« o bagin with | & fn comclusion,
s | think bhat-- o Inthe frst plocs « AN i all,...
> f:comsider I I on the whale
= Personally, | balieve --- - Thes r * e
s n my opinion,... »  Lestily " O SUMITarIES, ..
L = Finally R * fn briaf,_. L
To contrast...
On the other Another .
However In contrast s But Yet
hand difference
Opinion Paragraph

Even though Colombia and The USA are both countries, they are
I different in many ways. For example, each country was founded by different
| people with different reasons. Pilgrims founded the USA looking for religious

I freedom, while conquistadors were looking just for wealth. Another difference is
| the way both countries choose their representatives, The USA electoral system is

|
| systems and culture. |

e e e e A A S o
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TR\ Write your paragraph here

Title here

¥ htipyimews. hwgroup.com.ar™MD_upload/mews hwgroup com_ar/ ArchivosTmageMNewsSa200T1204972

Brainstorming - Las 3C del %C3%A9ito_organizacional®5C jpg

F  htipeiwanw, travelsights.co.uk/uploadsimesized/ime-JaeT9%a%2 M2 deac2 5c2c8 1 hE3 Zhoad

= hups:encrypted-

tbnd. gstatic.com/images7q=tbn: ANJ9Ge TBER 6 X rQs5xeuvll jORipbegb8VGZS60d2ewdEhi EMmbzWZ

HOQLgBmOI

Readings adapted from

¥ httpeinatisita. blopspot.com.co/2012/01 /united-states-free-trade-apreement-with.html

¥ http://irs.ed.vivc.edu/students fwalters/compcont. html
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Appendix F

Lesson 4. Building a better society from our differences

UNIT 1
Lesson 4

Building a better society from our differences

Student’s name:

] - ‘
Taken from g Suvew wiorrens-pariners. comHord Precedup-;

General Objective

To state a position regarding cultural differences that contribute to build a more egalitarian and inclusive
society in both couniries

Specific Objectives

To use previous reviewed vocabulary related to the cultural
differences hetween the USA and Colombia

To identify similarities and differences regarding the origins,
demiocracy and parnership from Colombia and the USA

To express how cultural differences help to build o better society
Developed by Hans Ovledo and Henry Alvare: 1
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THEORETICAL FOUNDATIONS

Research Question

Pedagogical
Intervention

Material Development
(M.D) Framework

Contextualized
Principles for MD

Theory of the nature of
the Language

Theory of Language
Learning

Teaching Approach

How do the development and implementation of customized lessons with cultural
content contribute to EFL learning among undergraduates at Universidad de la
Amazonia?

The development and implementation of customized lessons with cultural content to
EFL learning.

Nufiez and Tellez (2009) Essential Components in the process of creating and
adapting didactic learning and Nufiez, Téllez, and Castellanos ( 2012) A framework
for MD

* The learner must perceive materials as meaningful and useful.

* Achieve impact thorough novelty, variety, attractive presentation, and appealing
content.

Materials enable students to develop self-investment.

* Materials should offer plenty of opportunities to communicate in the target language.
Based on Tomlinson, 1998

Culture and ideology perspective:

The visions of theory of the nature of language underlying this unit are the linguistic,
functional and self-expression. In addition, the culture of a particular social group is
represented by the language this group holds. In the same line of thought, Brown
(2001), Tudor (2002), Stevick (1989) and Norton (1997), as cited in Tudor (2001),
state that “learning a language implies learning the culture of the language” (p. 1).
Language is determined by socio-cultural issues. The inclusion of culture in both,
programme design and teaching, determines learner’s capability to use language in
meaningful and contextualized situations.

Analytical Learning:

As stated by Nuiiez (2011), Using analytical learning to develop this unit will foster
the use of deductive analysis. With this idea in mind, Learners pick up language
features and develop language knowledge on their own. In the same line of thought,
Tudor (2001) adds that the use of analytical learning promotes the development of
the cognitive skills necessary for language learning. In addition, the use of this
language learning theory in this unit, as stated by Tudor (2001) will contribute to
perceive language as a communicative system.

Content-based Instruction.

Developed by Hans Oviedo and Henry Alvarez 2



CUSTOMIZED LESSONS FOR EFL LEARNING 125

Talking about Colombia and the USA

What do you remember regarding the origing, the electoral system and commercial agreements?

1. Arrange the words bellow under the categories given.

VOCABULARY
Candidates Trade Pilgrims District Natives
Electors Conquistador States Treaty Settlers
Wage President-elect Market Colonies Custom-duty
ORIGINS DEMOCRACY PARTNERSHIP

|

Developed by Hans Oviedo and Heney Alvarez 3
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Discussion
2. Work in groups of 3 people. Select one of the ideas below, share your thoughts with your group,

discuss their contribution to build a more inclusive, democratic and egalitarian society in both
countries.

The Colonization processes experienced by both countries

E Natives as important members of the society E

Voting as a right of all citizens

Clarity in the electoral systems allow selecting suitable
representatives

E Commercial partnership E

To build a democratic, inclusive and egalitarian
society citizens should:

Cooperate with other cultures to make better societies

Know their differences to accept others

Developed by Hans Oviedo and Henry Alvarez 4
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Let’s share our thoughts!

Learning Strategy: Reflecting and reasoning on how cultural differences help to build a better society
3. Share how the different aspects discussed in the previous activities (colonization, democracy and
partnership) contribute to build a more inclusive, democratic and egalitarian society.

What is a Plenary session?

The plenary session is an
assembly where people meet to

share ideas about a topic.

How to support your ideas?
(Modes of argumentation based on Nifiez & Tellez, 2012)

-Providing facts.

-ldentifying cause and effect relationships.
-Providing true examples.

-Making analogies.

Developed by Hans Oviedo and Henry Alvarez 5
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Speaking Guide
Write no more than 3 words in each line to support your participation in the plenary.
ORIGINS
b
=
=
=
»
DEMOCRACY
>
b
»
»
e
PARTNERSHIP
>
=
P
»
b

Developed by Hans Oviedo and Heney Alvare:
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The Contribution of Customized Lessons with Cultural Content to EFL Learning among Undergraduates from
Universidad de la Amazonia
Teacher Researchers: Henry Alberto Alvarez & Hans Humberto Oviedo
M.A in English Language Teaching
Universidad Surcolombiana

Self-assessment

Dear student, your opinion is highly important for the assessment of this research study. Please, accomplish
the following chart according to your experience during the lessons. Mark with a “ ” in the option that best fits
your perceptions about the aspects presented.

Statement : bl Neutral qony
1mprovement agree

1. The content of the lesson motivated me to take part of the class.

2. The cultural content was meaningful and reflect situations of my
context.

3. The lesson allowed me to understand the cultural differences
between two countries.

4. The cultural content motivated me to learn English.

5. The lesson provided meaningful and motivating activities.

6. The activities presented a variety of options that suit my learning
styles.

7. The learning strategies provided allowed me to complete the
tasks and activities.

8. The activities made me feel comfortable and active to perform in
class.

9. The lesson provided opportunities for interaction and language
use.

10. Taking part in this lesson contributed to my English learning.

Designed by Hans Oviedo G & Henry Alvarez Guayara
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Appendix G

Survey on Students’ Perceptions — Lessons 1, 2, 3 and 4

The Contribution of Customized Lessons with Cultural Content to EFL Learning among Undergraduates from
Universidad de la Amazonia
Teacher Researchers: Henry Alberto Alvarez & Hans Humberto Oviedo
M.A in English Language Teaching
Universidad Surcolombiana
Survey on Students' Perceptions

The origins of two different cultures, Colombia and the USA - Lesson 1

Dear student, your opinion is important for the improvement of this research study. Please, accomplish the
following chart according to your experience in this lesson. Mark with a “»” in the option that best fits
your perceptions about the aspects presented.

Need

. Neutral Good
improvement

Statement

1. The lesson is appealing and has a nice layout

2. The content of the lesson deals with relevant cultural
information regarding Colombia and The USA

3. The images and pictures presented in the lesson helped me
to understand and associate the instructions and meanings
better.

4. Cultural content of the lesson allowed me to reflect on
cultural issues in relation to both countries

5. The different activities in the lesson were engaging,
enjoyable and challenging

6. The level of complexity of the learning activities proposed
in the lesson were properly sequenced from the simplest and
gradually moving to the most complex

7. The learning strategies provided by the activities allowed
me to get a clear idea about the reading passages

8. The lesson helped me to understand and express historical
facts correctly

9. The lesson allowed me to express my opinion regarding the
culture of Colombia and the USA

10. This lesson contributed to my English learning because it
allowed me to use a variety of tools and strategies to reflect
about specific cultural issues and topics

Designed by Hans Oviedo G & Henry Alvarez Guayara



CUSTOMIZED LESSONS FOR EFL LEARNING

The Contribution of Customized Lessons with Cultural Content to EFL Learning among Undergraduates from
Universidad de la Amazonia
Teacher Researchers: Henry Alberto Alvarez & Hans Humberto Oviedo
M.A in English Language Teaching
Universidad Surcolombiana

Survey on Students' Perceptions

The electoral system in the USA and Colombia - Lesson 2

Dear student, your opinion is important for the improvement of this research study. Please, accomplish the
following chart according to your experience in this lesson. Mark with a “¥’” in the option that best fits
your perceptions about the aspects presented.

Statement

Need

improvement Neutral Good

The lesson is appealing and has a nice layout

The content of the lesson deals with relevant cultural
information regarding Colombia and The USA

The images and pictures presented in the lesson helped me
to understand and associate the instructions and meanings
better.

Cultural content of the lesson allowed me to reflect on
cultural issues in relation to both countries

The different activities in the lesson were engaging,
enjoyable and challenging

The level of complexity of the learning activities proposed
in the lesson were properly sequenced from the simplest and
gradually moving to the most complex

The learning strategies provided by the activities allowed
me to express my opinion from a video and an audio about
the electoral systems in Colombia and the USA

The audios in the lesson were clear, understandable and
meaningful for the topic.

The lesson helped me to understand the electoral systems
from Colombia and the USA better.

10.

The lesson allowed me to express my opinion regarding the
culture of Colombia and the USA

11.

This lesson contributed to my English learning because it
allowed me to use a variety of tools and strategies to reflect
about specific cultural issues and topics

Designed by Hans Oviedo G & Henry Alvarez Guayara
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The Contribution of Customized Lessons with Cultural Content to EFL Learning among Undergraduates from
Universidad de la Amazonia
Teacher Researchers: Henry Alberto Alvarez & Hans Humberto Oviedo
M.A in English Language Teaching
Universidad Surcolombiana
Survey on Students' Perceptions

The relationship between Colombia and the USA - The Free Trade Agreement - Lesson 3

Dear student, your opinion is important for the improvement of this research study. Please, accomplish the
following chart according to your experience in this lesson. Mark with a “»” in the option that best fits your
perceptions about the aspects presented.

Statement

Need

. Neutral Good
improvement

The lesson is appealing and has a nice layout

The content of the lesson deals with relevant cultural
information regarding Colombia and The USA

Cultural content of the lesson allowed me to reflect on
cultural issues in relation to both countries

The different activities in the lesson were engaging,
enjoyable and challenging

The level of complexity of the learning activities proposed in
the lesson were properly sequenced from the simplest and
gradually moving to the most complex

The learning strategies provided by the activities allowed me
to express my opinion in a written paragraph.

The model provided in the lesson helped me to get a clear
idea about the structure of a paragraph.

The information provided allowed me to state an opinion
regarding commercial relationships between Colombia and
the USA

The lesson allowed me to express my opinion regarding the
culture of Colombia and the USA

10.

This lesson contributed to my English learning because it
allowed me to use a variety of tools and strategies to reflect
about specific cultural issues and topics

Designed by Hans Oviedo G & Henry Alvarez Guayara
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The Contribution of Customized Lessons with Cultural Content to EFL Learning among Undergraduates from
Universidad de la Amazonia
Teacher Researchers: Henry Alberto Alvarez & Hans Humberto Oviedo
M.A. in English Language Teaching
Universidad Surcolombiana

Survey on Students' Perceptions

Building a better society from our differences - Lesson 4

Dear student, your opinion is important for the improvement of this research study. Please, accomplish the
following chart according to your experience in this lesson. Mark with a “»” in the option that best fits your
perceptions about the aspects presented.

Statement

Need

. Neutral Good
improvement

The lesson is appealing and has a nice layout.

The content of the lesson deals with relevant cultural
information regarding Colombia and The USA.

Cultural content of the lesson allowed me to reflect on
cultural issues in relation to both countries.

The different activities in the lesson were engaging,
enjoyable and challenging.

The level of complexity of the learning activities proposed in
the lesson were properly sequenced from the simplest and
gradually moving to the most complex.

The learning strategies provided by the activities allowed me
to express my opinion in a plenary session.

The plenary motivated me to participate and share my ideas.

The activities during the lesson helped me to express my
ideas to contribute to build a more egalitarian and
inclusive society in both countries.

The lesson allowed me to express my opinion regarding the
culture of Colombia and the USA.

10.

This lesson contributed to my English learning because it
allowed me to use a variety of tools and strategies to reflect
about specific cultural issues and topics.

Designed by Hans Oviedo G & Henry Alvarez Guayara
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Appendix H

Teachers’ Field Notes Form
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